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The experience of the teenagers’ Christian upbringing in Kyivan Rus
and its influencing the modern upbringing methodology

The article gives the analyses of the concept of Christian
education of teenagers, its sources and stages of its develop-
ment in Kyivan Rus and deals with the modern pedagogical
researches’ analysis of the moral and spiritual life in modern
Ukraine. Particular attention is paid to the analysis of the
theory and practice of the teenagers’ Christian upbringing
and defining the main tendencies of the Christian develop-
ment through the Christian education and upbringing. The
article depicts that being rooted in the Orthodox Church
Christian tradition; the Kyivan Rus Christianization (since
988) has been developing as a whole system of the Christian
education where the scholars and priests were cultivating
the Kyivan Rus citizens” high morale, literacy and education.
The spiritual Christian wisdom ruled the Kyivan Rus resi-
dents’ activity.

Christian education of teenagers in Ukraine now days
is impossible without analyzing principles, methods and
forms of Christian education used in Kyivan Rus.

The morale and spiritual life of the Ukrainian young people
being cultivated under the joint efforts of the parents, high
school staff and the priests can bring the whole generation
to the future eternal life and thus influence the Ukrainian
nation. The Ukrainian teenagers’ Christian upbringing is an-
alyzed through the high school student’s realization of their
cultural, moral and spiritual roots and is aimed at the cultiva-
tion of the whole system of the Christian upbringing at the
nursery, high schools and other education establishments.
Nevertheless, the teenagers’ Christian upbringing process is
full of contradictions as is the whole life of any person. So,
the scholars, parents and priests are expected to do their
best to save the teenagers’souls.

Key words: Christian education, Christian pedagogical
tradition, personality, methodology of Christian education,
relationship between church and school, family and church.

[epeBsiHko W.B. OnbiT $OpMUPOBaHMA XPUCTUAHCKOTO
BOCNUTaHMA NOAPOCTKOB Knesckown Pycu n ero BnsaHve Ha
COBpeMeHHble MeToAbl BOCMUTaHUA

B ctatbe npoBedeH aHanM3 MOHATUA XPUCTUAHCKOrO
BOCMWTAHNA MOAPOCTKOB KaK HayyHO Mefarormyeckas
npo6nema, onpegeneHbl UCTOYHUKMA  XPUCTUAHCKOrO
BOoCNuTaHWA B KneBckol Pycu, ycTaHOBNEHO 3Tanbl pa3BuTUA
BOMPOCOB XPUCTUAHCKOTO BOCMMTAHWA MOAPOCTKOB B
Kuesckon Pycu; ocywiecTBieH aHanm3 negarornyeckmx ngem
XPUCTUAHCKOFO BOCMUTaHMA NOAPaCTaloOWEro NoKosIeH s, a
WUMEHHO, NMOAPOCTKOB KaK Haubosee ys3BUMbIX K MOHATUIO
BEUHbIX WCTUH «J0oOpa» U «3Ma»; CAeNaH akKUeHT Ha
aHanM3e TeOPUN U MPAKTUKN XPUCTUAHCKOrO BOCMUTaHUSA
NoAPOCTKOB M onpefeneHbl OCHOBHbIE TeHAEHLUN Pa3BUTKA
XPUCTMAHCKOrO BOCMUTaHUA NOAPOCTKOB NMyTeM COYETaHUA
06pa3oBaHus n BOCMWTaHWA;  MpoaHaNM3MpoBaHa
[EeNCTBEHHOCTb  CUCTEMbl  XPUCTUAHCKOFO  BOCMUTaHWUA

6

nogpacratouiero nokoneHusa B Knesckon Pycn ¢ 988 roga,
KOrfa CBETCKME yunTens 1 CBALEHHNKN CNOCOOCTBOBAIN He
TOJIbKO NINKBMAALMM 6€3rpaMOTHOCTU, HO 1 GOPMUPOBAHUIO
BbICOKMXMOpPasbHbIX KaYeCTB Yepes cucTeMy XpUCTMaHCKOro
06pa3oBaHus.

XpucTnaHckoe BOCMUTaHWE MOLPOCTKOB COBPEMEHHON
YKpanHbl HEBO3MOXHO 6e3 WCNoNb30BaHWA METOMOB,
Cnoco6oB 1 ¢opm 06yUeHMs, KOTOPbIE MCMOb30BaNNCh B
Knesckown Pycu.

Mpw aHanu3e COBPEMEHHOrO COCTOAHUA XPUCTUAHCKOTO
BOCMMUTAHNA MOAPOCTKOB YKa3aHO Ha Ba)KHOCTb €ro
bopMMpPOBaHMA NyTEM COBMECTHBIX YCUANIA CEMbMY, LLKOSbI,
CBALEHHNKOB, KOTOpble TOTOBAT XPUCTUAH K Oyaylien
BEUHOW XM3HU. BbiABNEHO nyTn 1 cnocobbl npeofoneHus
NPOTMBOPEYNI B MPOLLecce XPUCTUAHCKOTO BOCMUTaHNA.

KnioueBble cnoBa: XPUCTNaHCKoe BOCnnTaHUeE,
XPUCTNaHCKaAa nefgarornyeckaa Tpaaununa, JIMYHOCTD,
MeTobl XPUCTUaHCKOIo o6pa303aHv|ﬂ, B3a/IMOOTHOLLUEHWNA
LepKB/ 1 LWLUKOJIbl, CeMbA U LLEePKOBb.

[Jepes’'aHko |.B. [ocBig $opmMyBaHHA XPUCTUAHCHKOrO
BMXOBaHHA MigniTKiB y KuiBCbKin Pyci Ta oro Bnave Ha
CyYacHi MeToan BUXOBaHHA

Y cTaTTi 3[iCHEHO aHani3 MOHATTA XPUCTUAHCbKOro
BMXOBaAHHA MigNiTKIB AK HayKoBO-MefaroriyHa npobnema,
BUAB/IEHO BUTOKU XPUCTUAHCbKOIO BMXOBaHHA Yy KMIBCbKin
pyci, BCTAaHOBNIEHO eTanu PO3BUTKY MUTaHb XPUCTUAHCbKOIO
BMXOBaHHA NigNiTkiB y KuiBcbKin Pyci; 3gincHeHo aHani3
nefjaroriyHMx igen, Wopo XPUCTUAHCbKOrO BUXOBaHHA
nigpocTalyoro MOKOMIHHA, a came, MigNiTKiB  AK
HanbinbLW BPA3NMBUX A0 MOHATTA BiYHUX iCTUH «Jo6pa»
i «3na»; 3pO6NEHO aKLUeHT Ha aHanisi Teopii i NpakTMKK
XPUCTUAHCbKOTO  BMXOBAaHHA  MigfiTKIB i BU3HA4YeHO
NPOBIAHI  TeHAEeHUil NOAanbWoro pPO3BUTKY MUTaHb
XPUCTUAHCbKOrO BMXOBAHHA NiANITKIB LWIAXOM MOEQHAHHA
OCBITW Ta BWXOBaHHA; NpPOaHani3oBaHO [Hi€BICTb cMCTEMU
XPUCTUAHCbKOrO BMWXOBAHHA MNigPOCTalouyoro MOKOMiHHA
y KuiBcbkinn Pyci 3 988 poKy, Konu CBIiTCbKi BuuTeni i
CBALEHVKN CNPUANY He TiflbKN NiKBigaLii 6e3rpaMoTHOCTI,
ane n GopMyBaHHIO Y MiAPOCTAYOrO MOKOJIHHA BUCOKUX
MOPasnbHUX AKOCTEN Yepes CUCTEMY XPUCTUAHCBKOI OCBITU.

XpUCTUAHCbKe BUXOBAHHA MigNiTKIB CyyacHOT YKpaiHu He
€ MOXNMBUM 6€3 BUKOPUCTaHHA METOAIB, 3aco6iB Ta popm
HaBYaHHA, AKi BUKopuctoByBanuca y KuiBcbkin Pyci.

MNpw aHani3i cyyacHOro ctaHy XpUCTUAHCbKOIO BUXOBaHHA
NigNiTKIB BKa3aHO Ha BaXKNMUBICTb 1Oro GopMyBaHHSA LLIAXOM
CMiNbHUX 3yCWNb CiM'i, WIKOAW, CBALLEHMKIB, AKi FOTYIOTb
XPUCTUAH O MalbyTHbOro BIiYHOrO XUTTA. BuaABneHo
LWAXM Ta CNOCOOV MOAONaHHA CynepeyHOCTen y npoLeci
XPUCTUAHCbKOrO BUXOBAHHS.

KniouoBi cioBa: XPUCTUAHCbKE BUXOBaHHA,
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XPUCTUAHCbKA MeparoriyHa Tpaguvuis,0cobucTicTb,MeToan
XPUCTUAHCbKOIrO BUXOBAHHA, B3aEMOBIAHOCMHN LePKBY Ta
LKONK, CiM'A Ta WKona.

The statement of the problem in general. Christian
education of teenagers in Ukraine now days is impossible
without analyzing principles, methods and forms of Chris-
tian education used in Kyivan Rus.The current state of the
teenagers’ Christian upbringing in Ukraine is closely con-
nected with the problems of spiritual and morale upbring-
ing. As Ukraine is multi-religious state, and the Orthodox
church is dominating in it, so it is important to create the
Orthodox church upbringing through the functioning of the
Orthodox church schools, cultivating the Orthodox church
upbringing at the kinder gardens, primary and secondary
schools, universities, religious schools, religious seminar-
ies and Theological Academy. The young generation being
brought up on the principles of Christian morale through
the worshiping studies at the Orthodox Church schools, vis-
its clubs and sections that are established by the Orthodox
Church parishes. In case of ignoring the importance of the
Orthodox Church adolescents’ upbringing there might be
their moral decline that can possibly bring to the degrada-
tion of society.

The analysis of recent researches and publications. The
scholars I. Bekh , A. Vykhrusch, M. Yevtukh, I. Ziaziun, L. So-
hur, O. Sukhomlynska , T. Tkhorzhevska , L. Stephan , explo-
ring the education of the individual features by means of
Christian morality in the history of pedagogic came to the
conclusion of the necessity of the introduction of the teena-
gers’ Christian upbringing not only in the family but also at
school through the proceedings of the optional school sub-
ject“Christian ethics”

The purpose of the article is to determine the prospects
for the creative use of educational ideas and practices of the
teenagers’ Christian upbringing in Kyivan Rus and their influ-
encing the modern upbringing methodology

The main contents of the article. The Christian upbrin-
ging of the teenagers in modern Ukraine is impossible
without analyzing principles, methods and forms of the
Christian upbringing used for the Kievan Rus. The analysis of
the methodological, epistemological and axiological roots
of Christian upbringing involves the disclosure of its essen-
ce.

In our view, the Christian upbringing of teenagers is im-
possible without analyzing the characteristics of the Chri-
stian upbringing of the teenagers in Kyivan Rus as the essen-
ce of Christianity has been unchanged since its appearance
when it was introduced in Kyivan Rus.

The Christian upbringing was based on the historical bac-
kground during the establishment of Christianity in Kyivan
Rus. According to historical facts it appeared through:

St. Andrew’s blessing (Ist century AD);

the activity of missionaries of St. John Chrysostom in the
fourth century;

Askold and Dir’s inviting the Bishop of Constantinople, Sa-
int Patriarch Photii;

Communication with the Greek and Byzantine ambassa-
dors who professed the Christian faith and pray together
with local Christians in the cathedral church of the Holy Pro-
phet Elijah and the other churches of Kyiv;

Saint Olha'’s baptizing in 957 by Patriarch Polievkt;

/
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Prince Volodymyr’s baptizing by Michael, the Bishop of all
Rus Christians.

The Christian upbringing was carried out gradually thro-
ugh:
the little children Christian upbringing in the family;

the formation of the norms of the moral behavior (from
the age of 5 till 10 years old);

the appearance of the schools under the influence of
Greek- Byzantine cultural and educational tradition. The te-
aching was conducted in the Old Bulgarian or Old Church
Slavonic languages;

dividing into the levels the educating process ( the gram-
mar elite school, prince type high schools). Formally, these
schools were divided into the palace, the church, grammar
master school, craftsman schools;

the creation of “ Izbornyk “ (students were cutting out al-
phabet of 32 or 44-45 letters on the bark plates and made
up their texts );

reading of the Gospel, the Psalms, Prayer, New Testament
and other liturgical books;

Teaching the adolescents at grammar schools where they
studied seven majors (philosophy, grammar, history, sing-
ing, theology). It's common knowledge that in the 17th
century in the story collection under the title “The Bee” was
published works of Aristotle, Sophocles, Epicurus and others
which have been studied at the times of Kyivan Rus were
published.

Christian upbringing of teenagers in Kyivan Rus took place
in step by step. After the baptizing Kyivan Rus by Prince Volo-
dymyr in 988, the Rus’ princes were considered to be models
of Christian learning. The Preachers of the Eastern Orthodox
Church committed Christian upbringing of the Rus people.
In 1067 the blessed lllarion who was headed the Rus church.
The Rus Church became independent in its own leadership.
Church canons were not affected. The respect to the Tsareh-
radskyi Patriarch was preserved. Christian upbringing con-
tinues to exist through the educational enlighten. At this
time, the first martyrs for the Christian faith in Rus were the
sons of Prince Volodymyr, Borys and Hlib (1015). Christian
upbringing took place in the Orthodox family. Reading the
Psalms, the Gospel, the New Testament, the lives of saints
and martyrs, the pray for not falling away from the God and
live according to the commandments of God. Their holiness
did not permit them to despise their older brother Sviato-
polk. They forgave him their murdering. In the afterlife holy
the martyrs Borys and Hlib prayed for the people before the
Throne of God and helped lllia Muromets, Olexandr Nevskyi
who overcame the enemies of Christianity.

Novotorzhskyi St Yephrem became a monk at that period.
He built Christian church in honor of martyrs Borys and Hlib
after their imperishable relics were renewed.

Thus, the spread of Christianity under St. Volodymyr and
his sons Borys, Mstyslav, Sudyslav, Iziaslavl and Hlib, was ex-
plained by the fact that they were enlightened by Christian-
ity. They built churches together with the priests and were
highly concerned about the establishment of Christianity on
their lands. The Christian faith was spread in Rostov, Pskov,
Polotsk and Murom. Later the church loving Prince Yaroslav
becomes the Rus only ruler. His contribution to the Chris-
tian upbringing was brought through the sacred books
coping and their dissemination. These books were intended
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for all who wanted to read them. He constructed St. Sophia
Cathedral, opened schools and cultivated holly family rela-
tionships. His wife Anna (1050) and son Voloadymyr (1052)
became saints after their death.

Founded in 1051 Kyiv Pechersk Monastery became the
centre of the cultural, political and religious life of Kyivan
Rus’ Holly Fathers being an example for the young genera-
tion were searching nothing on their lives but Christ alone.
They loved Him and became tied receive deification from
Him. For their faith and struggles, He rewarded them on
earth, with the gift of wonderworking and in heaven, glori-
fied them with unspeakable glory.

Thus the Kyiv Cave Monastery has long been an important
foundation for both the spiritual life of the society and all
other forms of society. But under the Soviet regime, it was
strictly restricted in its activity. In 1926 it was closed and
turned into a state museum. Monks were exiled. In 1988 the
Church was allowed to rent some of the Monastery build-
ings. Now hundreds of monks work in obedience to the
Father Superior according to the monastic status and true
Orthodox faith. In the modern Ukrainian society the role and
importance of the Orthodox Church is highly developed.

Nowadays the teenagers’ Christian upbringing in Ukraine
is being analyzed in two ways:

1. By the introduction of the subject of «Christian Ethics in
Ukrainian culture» being a non-confession and not accom-
panied by religious rites elective subject for the high school
students. Religious and general educational subjects are
introduced as elective subjects being the invariant part of
the general process of non-confession upbringing. The co-
ordination of the existing school curricula is exercised with
the consideration of the Christianity outlook. [1]

2. The centers of the Orthodox Church education and
upbringing are being cultivated under the enzyme of the
Ministry of Education and Science of Ukraine. They are the
Orthodox Church kinder gardens, Orthodox Church schools,
the Orthodox Church high schools, seminaries, Theological
Academy. [3]

Concerning the Christianization of the secular education,
researchers believe that public schools should provide the
Constitutional right to obtain the initial understanding of
religion according to the faith and beliefs accepted in the
family. It happens that the parents and children in the family
are Christians, and at school they are forced to be atheists.
There should not be duality in the minds of the adults and
their children dealing with the problem.

In many countries of the modern world people are con-
cerned about the education of the younger generation. And
every time they come to the conclusion that only with the
joint efforts of the family, school and church there may be
a positive influencing on the morale and spiritual state of
the modern society.

Some scientists do not realize that the presence of the
Church in the public education does not violate its secu-
lar nature as being religious does not mean obligatory re-
ligious worshiping. The Church activity is aimed at helping
the school in fulfilling its educational mission because the
eternal life depends on the person’s spiritual and moral state
as well as the future of the individual nations and the whole
of humanity.

The aim of the Christian education in secular schools is
to attract the students to the spiritual and cultural values

8
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of a particular spiritual tradition. The students’and parents
spiritual desire should be taken into consideration. The sys-
tem of education should come back to its historical, cultural,
spiritual and moral roots.

The elective subject of “Christian ethics” comes to the
forefront while analyzing the Christian education at sec-
ondary schools. This elective subject is taught at a number
of secondary schools in Western Ukraine. The introduction
of the elective subject of “Christian ethics” fully proved the
beneficial effects of the holistic educational approach to the
harmonious development of a child as the unity of the spir-
it, the soul and the body. There had been gained a unique
state experience of the cooperation between the family, the
school, the church and the state. The development of the
curricula on“Christian Ethics’, the participation in the teach-
ing staff training developed the cooperation between the
traditional Christian churches. It resulted in the joint curricu-
lum on Christian ethics.

The analysis of the research and teaching materials and
the archival sources [3; 4] shows that Christian upbringing
can be cultivated among all the adolescents only through
the education system. Some scholars admit that the Consti-
tution of Ukraine states that the Church is separated from
the school. That is why the Church representatives, the
clergy cannot always conduct a lesson or a lecture, ask the
children to talk openly about their everyday concerns and
explain to them the Christian approach to life. In most cas-
es, the school headmaster or the rector of the institution of
higher learning can risk their reputation when inviting the
priest to their educational establishment. Sometimes the
priests are invited on the festive occasions. But this is a pure
formality. The priests believe that the children cannot be
blessed for the new academic year if they do not know what
the blessing of God is. The priest’s blessing is known to be
the God’s blessing. But the school - leavers can hardly be
expected to properly realize its aim if they are not regular
Christian church goers [1].

Both the scholars and the priests emphasize the impor-
tance of establishing the system of Orthodox Church edu-
cation in the kinder gardens, schools, public schools, reli-
gious schools, seminaries, and the theological academy. It
is important for the priest to arrange the Orthodox Church
school as the way of raising children on the principles of the
Christian morale and their taking part is in the church ser-
vices, visiting clubs and sections established by the parishes.

On the other hand, the clergy and the religious believ-
ers cannot claim that all the people, should regularly go to
church, follow the commandments and practice the Chris-
tian life style. That is why the process of Christianization
must be arranged in different directions.

Scientific and pedagogical researches indicate a desire
to work in the direction of the religious education when
publishing the magazines, newspapers and newsletters
like the magazine “Teenager’, “God’s Path”. Ukraine, being
a multi-religious state has the basic Orthodox Church con-
fession. That is why it needs Orthodox Church schools.

Nevertheless, family upbringing is highly important [2].
The family, being the guardian of the spiritual and moral
traditions, brings up the children according their way of life.
From a spiritual point of view the family is designed to pass
spiritual, religious and national Ukrainian traditions from
one generation to another. As the modern family is sepa-
rated from the culture and creative traditions of Christianity
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there had been its transition from the family based on spir-
itual relationships, to the family-based psychological rela-
tionship causing children’s selfishness.

In our opinion, this is a major factor of the family bre-
akdown in our society as the unity of people being united
on the physiological basis does not provide the basis for
the spiritual and moral upbringing of the child. Upbringing
in a Christian family lays the fundamentals of the spiritual
and moral cultivation according to the Christian tradition.
As the Church Teaching gives it, the Christian family is seen
as “a small church”. Being born in the blessed sacrament of
the marriage where the spouses and their offspring besto-
wed grace on parenting, the symbolic of earthly marriage
(spouse, children) is like the marriage of heaven (God, the
Church, Church goers). The Christian family follows the
God’s will. Hierarchical arrangement of the family contribu-
tes to the spiritual formation of the personality in different
periods of his development and formation of his mental and
physical strength. The adoption of the family hierarchy must
be an act of the free will for each member of the family. The
violation of other person’s will even in the name of love kill
the love itself. In the Christian family the entire way of life is
associated with the church calendar where historical events
of the Motherland are reflected.

The Church Support and the participation in the church
life are essential conditions and the basis of heredity. God is
not the God of the dead but of the living people. The God is
in all living things and the Church unites generations who
now live and have lived before. For any person they are the
part of the Church life. The previous generations ideas will
live forever. They are full of personal meaning and carry the
spiritual energy that permits to solve problems creative
destination of the human life in the modern world. Family
upbringing is closely linked with the school activities.

When a child from a Christian family goes to school he
sees the Church and the life. The question of the relation-
ship between Church and school in the Christian tradition is
broader than the teaching of religious doctrine or joint ac-
tivities in education. Is vital not formal ecclesiastical charter
schools conquest, and the inner, the spiritual influence of
the Church on the school is important. Church school sho-
uld be permeated by the spirit of faith. We believe that these
systems are not different because they are formed on a sin-
gle civilized basis and focus on common values dominant.

The history of Ukrainian education gives several stereoty-
pes about religious education. It is introduced as a narrow
-clerical doctrine, which limits the cultural activity of a per-
son keeping his spiritual life within the framework of church
worship. These stereotypes are rooted in the hardship of the
history of relations between the state and the Church. Un-
der the Soviet period the religious schools were closed and
secular education was excommunicated from the Orthodox
tradition. The current situation requires decisive rethinking
of the stereotypes that oppose the secular and spiritual edu-
cation. To understand the church life it is important to reali-
ze the personal fullness of being human in every action and
thought. The task of church schools cannot be confined only
to the outer side, and the goals and ideals of secular schools
cannot ignore the value of the dominant civilization formed
in the bosom of the Christian tradition. Traditions of assimi-
lation in education are more important than the transfer of
a new generation of basic knowledge and skills ensuring the
reproduction of the civilized life.

9
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The teenagers’ Christian upbringing needs the responsibi-
lity of the teachers, families, the community and the priests.

The conclusions and the prospects of the further rese-
arch. The analysis of the pedagogical ideas and the teena-
gers’ Christian upbringing suggests the importance of
identifying the main trends of the Christian upbringing,
especially when analyzing the early Christian education in
Kyivan Rus when the further development of the unity of
the learned and moral religious education was observed.

In carrying out the teenagers’ Christian upbringing in
modern Ukraine it is important to create the conditions for
combining the joint efforts of the family, the school and the
priests.

The comparative analysis of the contents, the forms and
methods of the teenagers’ Christian upbringing at different
stages of the development of the Ukrainian state belongs to
the promising directions of the further research.
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O reinterpretaciji i potrzebie zaje¢ technicznych
w integrowanej edukacji wczesnoszkolnej

Abstrakt

Dorobek naukowy nauk spotecznych uzasadnia kluczowa role
dziatalnosci praktycznej w edukacji, zwtaszcza dziecka i mtodszego
ucznia. Podkresla sie potrzebe wigzania dziatania z poznawaniem
i budowaniem poje¢, gdyz myslenie dziecka ma charakter kon-
kretno — obrazowy. Realizowanie przez uczniéw wybranych zadan
technicznych stuzy osiggnieciu integracji, rozumianej jako scalanie
i tworzenie nowych konstrukcji. Analizujac literature przedmiotu
mozna zauwazy¢, ze edukacja techniczna spetnia wazna role w
ksztatceniu politechnicznym oraz w wychowaniu przez prace. Ce-
lem artykutu jest analiza rozwigzan programowych i organizacyj-
nych dotyczacych edukacji technicznej, zastosowanych w edukacji
wczesnoszkolnej w Polsce w okresie 1999-2014.

Stowa kluczowe: Edukacja, edukacja wczesnoszkolna, zajecia
zintegrowane.

The reinterpretation and the need of technical activities in
integrated childhood education

Abstract

Scientific achievements of social sciences justifies the main role
of the practical activities in education, especially child and youn-
ger student education. It emphasizes the need to link action with
learning and building concepts because the child’s thinking is a
specific and vivid. Selected technical tasks conducted by students
are very important for the integration and merging and creating
new constructions. Analyzing the literature it may be noted that
technical education is very important in polytechnic education
and education through labor. This article aims to analyze software
and organizational solutions related to technical education in early
childhood education in Poland in 1999-2014.

Key words: Education , activities integrated , elementary edu-
cation.

Wprowadzenie

Bogaty dorobek naukowy psychologii i pedagogiki uza-
sadnia kluczowa role dziatalnosci praktycznej w ksztatce-
niu i wychowaniu jednostki, zwtaszcza dziecka i mtodszego
ucznia. Wielokrotnie podkresla sie potrzebe wigzania dzia-
tania z poznawaniem i budowaniem poje¢, gdyz myslenie
dziecka ma charakter konkretno - obrazowy. Wigzanie ak-
tywnosci poznawczej i eksploracyjnej dzieci z dziatalnoscia
praktyczna sprzyja rozwijaniu proceséw myslowych, rozwija
ciekawos¢ poznawcza, a edukacje czyni bardziej interesuja-
cq i blizsza zyciu (naturalng), co podkreslaja teoretycy, empi-
rycy i praktycy psychologii i/lub pedagogiki przedszkolnej
i wczesnoszkolnej (H. Aebli, 1982; J. Bruner, 1978; A. Klim —
Klimaszewska, 2009; E. Filipiak, 2012; J. Helm i L. Katz, 2003;
Gruszczyk — Kolczyniska, 2012; D. Klus - Stanska, 2014).

Prowadzac badania nad procesem wprowadzania w Pol-
sce nauczania-uczenia sie systemem zintegrowanym, za-
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uwazytam miedzy innymi, ze znacznej marginalizacji ule-
gly zajecia techniczne (tresci, warunki, i wymiar czasowy),
co moze oznacza¢ pozbawienie uczniéw interesujacych
bodzcéw rozwojowych i doswiadczen, zaspokajajacych cie-
kawos¢ poznawczg wychowankéw (Janicka — Panek, 2004,
2007, 2015).

Wychowanie techniczne (prace reczne, technika, zajecia
praktyczne) ma ogromne znaczenie w rozwoju osobowosci
uczniéw; zwlaszcza dzieci w wieku przedszkolnym i wcze-
snoszkolnym, o czym whikliwie i przekonywujaco pisz3 tej
miary autorzy, co Furmanek, 1987; Furmanek i Walat, 1994;
Kazberuk, 1990; Kraszewski 2001; Krzykowska i Czyzewski,
2000; Mrozkiewicz, 1985; Nazar, 1975; Nowacki 2008, 1980;
Parzecki i Kajdasz — Aouil, 1996; Pochanke, 1985; Rosa, 1982;
Satata, 2013; Wojciechowski, 1990, Wiatrowski 2005.

Waldemar Furmanek (2007) proponuje, by pojeciem edu-
kacji technicznej okresla¢ praktycznie zorientowany system
dziatan pedagogicznych, zmierzajqcych do realizacji zatozen
wychowania przez dziatalnosc¢ technicznq.

Uzasadnienie roli zaje¢ praktycznych w rozwoju oso-
bowosci dziecka

Wartoscia strategiczna, spetniajgca w znacznym stopniu
postulat wielostronnej aktywnosci dziecka, s zajecia tech-
niczne. Ich zréznicowana struktura oraz bogactwo podej-
mowanych czynnosci pozwala dziecku poznawa¢, przezy-
wac i integrowac nabywane doswiadczenia. Wywotywaniu
takiej aktywnosci ucznia sprzyjaja m. in. metody waloryza-
cyjne (impresyjne i ekspresyjne), stymulujace m. in. podej-
mowanie dziatalnosci artystycznej, metody problemowe
oraz metody oparte na dziataniu (Okon, 1987). Jej struktura
oraz podejmowane czynnosci pozwalaja integrowac tresci
w dynamiczne, sensowne catosci (...) (Kojs, 2013, s. 140 -
141).

Realizowanie przez uczniéw wybranych zadan technicz-
nych, wytwdrczych stuzy osiggnieciu postulowanej integra-
¢ji, rozumianej jako scalanie i tworzenie nowych konstrukgcji,
jako inkluzja wiedzy osobistej ucznia, jako tworzenie sieci
(wykorzystywanie zdobytych informacji, organizowanie
tych informacji wedtug wtasnych kryteriéw uczniéw.

Dziecko ustawicznie dazy do osiggania postepu, siega po
nowe, nieznane, by w sposéb nieuswiadomiony samoreali-
zowac sie, przede wszystkim w zabawie, dla zabawy i przez
zabawe. Dziecko musi czu¢ sie bezpiecznie, by dziata¢. Dla
rozwoju najwazniejsze jest zaspokojenie potrzeby bezpie-
czenstwa. Niedobor bezpieczeristwa wymaga ustawiczne-
go redukowania. Nalezy wiec zapewni¢ dziecku poczucie
porzadku, statosci i powtarzalnosci zjawisk w Swiecie, opar-
cie i opieke, uwolnic je od leku i niepokoju. Zadaniem doro-
stych pozostaje takze pomoc dziecku w samorealizacji, czyli
w poznaniu wtasnych cech oraz ukazaniu sposoboéw ich
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urzeczywistnienia. Najlepszy sposéb samorealizacji stanowi
tworczos¢, wiec nalezy stwarzac sytuacje wyzwalajace dzia-
tania twércze. Szczegolng role w zaspokajaniu i rozwijaniu
potrzeb dziecka spetnia jego aktywnos$¢ wtasna — zauwaza
M. Kielar — Turska (1992).

Nalezy przy tym pamieta¢, ze ,istnieje cos takiego, jak
podstawowe, usilne dazenie ludzkie, by by¢ efektywnym,
kompetentnym i niezaleznym, by rozumie¢ swiat i sprawnie
dziata¢ (Donaldson, 1986).

Wspétczesna polska szkota odmawia uczniom tak pojmo-
wanej edukacji, wyklucza mozliwo$¢ bycia osoba przedsie-
biorczy, inicjatywna i tworcza.

Twdrczos¢ mozemy rozpatrywacd jako proces, w wyniku
ktérego powstaja nie tylko nowe i wartosciowe wytwory,
ale przede wszystkim rozwija sie osobowos¢ dziatajacego
podmiotu. Proces twdrczy jest tym samym, co kombinacja
i synteza réznych elementéw rzeczywistosci w nowa catos¢.
Elementy te pochodza z réznych ptaszczyzn rzeczywisto-
$ci. Proces tworczy taczy je i integruje w sposéb oryginalny
i nieoczekiwany. Zatem istota procesu twdérczego polega
gtéwnie na reorganizacji poprzedniego doswiadczenia
oraz stwarzaniu z wykorzystaniem jego elementéw nowych
kombinacji i zestawien, a jego podstawowa zasade stanowi
selekcja, przetwarzanie i faczenie elementu poprzedniego
doswiadczenia w sposéb, ktérego rezultaty kojarza w sobie
nowos$¢ z uzytecznoscig; integracja jako scalanie i rekon-
struowanie doswiadczen.

Proces twérczy utozsamiany bywa z procesem rozwiazy-
wania problemdéw, a myslenie twércze zwykle postrzega sie
jako srodek prowadzacy do rozwigzywania jakiego$ proble-
mu.

Technika jako przedmiot nauczania w szkole podstawowej
realizuje zadania ksztatcenia przedzawodowego bedac jego
podstawowym ogniwem. Jednym z jego zadan jest przy-
gotowanie uczniéw do wiasciwego wyboru zawodu i do
kontynuowania nauk w wybranych szkotach zawodowych.
W ramach przedmiotu technika zadanie to realizowane jest
m. in. poprzez wyposazanie uczniéw w wiedze ogdlnotech-
niczna, zdobywanie przez nich doswiadczen w zakresie
postugiwania sie narzedziami, obstugi maszyn i urzadzen
technicznych, rozwijanie wyobrazni technicznej i myslenia
technicznego (Retmanska, 1996, s. 163).

Zajecia techniczne odpowiadaja takze zainteresowaniom
czesci ucznidw. Potrzeba wiedzy i zrozumienia wynika z sa-
mej atrakcyjnosci rzeczy nie znanych, nie wyjasnionych.
Réwniez ona odgrywa wazna role w ksztattowaniu zaintere-
sowan. Potrzeba samourzeczywistnienia charakteryzuje sie
tym, ze jednostka dazy do zajmowania sie czynnosciami, na
ktérych wykonywanie pozwalaja jej posiadane sktonnosci,
zainteresowania, uzdolnienia i zdolnosci. Odczucie tej po-
trzeby umozliwia jednostce pewng samodzielno$¢ wyboru
decyzji, np. w odniesieniu do rodzaju dziatalnosci technicz-
nej, ktéra zaspokoi pragnienie realizacji konkretnego zada-
nia. Wigze sie z tym réwniez praca w zespotach, ktéra sprzyja
zaspokajaniu potrzeby przynaleznosci i przyjazni (Nazar,
1975, 5.10).

Analiza rozwoju osobowosci dziecka w kontekscie teorii
inteligencji wielorakich (Gardner, 2009) oraz doswiadczenia
szkot ucznidw klas i lll, bioracych udziat w Projekcie Pierw-
sze uczniowskie doswiadczenia drogq do wiedzy dowodza, ze
wielu uczniéw posiada zdolnosci wizualno — przestrzenne
i kinestetyczne, ktére warto bytoby rozwija¢. Wielu polskich
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uczniéw nie ma szansy odkrycia i ewentualnego rozwijania
tych kompetencji w systemie funkcjonowania szkoty ogol-
nodostepnej.

Dokonujac przegladu bogatej literatury zagadnienia moz-
na stwierdzi¢, ze edukacja techniczna spetnia wazna role
w ksztatceniu politechnicznym oraz w wychowaniu przez
prace. Przedmiot ten ksztattowat i nadal ksztattuje kulture
techniczng, kulture pracy oraz daje mozliwo$¢ opanowania
umiejetnosci postugiwania sie technika na co dzien (Safata,
2013; 531 56).

Tymczasem warto dokonac analizy rozwigzan programo-
wych i organizacyjnych, zastosowanych w edukacji wcze-
snoszkolnej w Polsce w okresie 1999-2014 (czasy podstaw
programowych, okreslania efektéw ksztatcenia, przy zato-
zeniu, ze nauczyciele skorzystaja z autonomii i przygotuja
innowacyjne programy).

Analiza tresci ksztatcenia z zakresu edukacji technicznej,
biorac pod uwage propozycje tresci ksztatcenia w progra-
mach nauczania od 1992 roku (sprzed reformy 1999) w ak-
tualnie obowigzujacej podstawie programowej edukacji
wczesnoszkolnej, ktéra ma by¢ podstawa ksztatcenia zinte-
growanego, upowaznia do nastepujacych wnioskéw:

«  Wychowanie techniczne byto przedmiotem, dla kto-
rego w ramowym planie nauczania rezerwowano 2
godziny lekcyjne w tygodniu; nauczyciel korzystat
Z programu nauczania tzw. ministerialnego, w ktérym
bez problemu odnalazt szczeg6towo rozpisane tresci
dla poszczegdlnych klas I-lll, wraz z celami oraz prze-
widywanymi efektami. Podanie celéw przy przedmio-
cie nauczania petnito funkcje informacyjng i motywa-
cyjna wobec nauczyciela, przekonywato o wartosci
tejze edukacji, o jej znaczeniu dla rozwoju osobowo-
sci wychowanka i ksztattowania kultury technicznej.
Okres ten zakoniczyt sie 31 sierpnia 1999 roku.

«  Préby wprowadzenia nauczania zintegrowanego (od
1 wrzesnia 1999 roku) z jego obecna kontynuacja;
z tym, ze nie mozna w tym okresie stwierdzi¢ petnej
integracji, gdyz miata ona nastepujace formy: aso-
cjacja, korelacja, kolekcja. Zajecia techniczne zostaty
powigzane tematycznie z tematem dnia (bloku lub
kregu tematycznego), czesto zostat ograniczony ich
dotychczasowy wymiar do kilkudziesieciu minut, co
zupetnie nie koresponduje z petnym procesem twor-
czym. Zajecia techniczne majg postac sporadycznych
epizodow, a czesto ograniczajg sie do aktywnosci
z obszaru papieroplastyki, badz sg zamiennie trak-
towane z plastyka, a czasami nawet przez nauczycieli
z tg edukacjg utozsamiane.

«  Nauczanie zintegrowane realizowane w postaci pro-
jektéw edukacyjnych, niestety ograniczone w tej
pozadanej formie jak na razie do innowacji pedago-
gicznych lub zaje¢ pozalekcyjnych. Chciatoby sie po-
szukiwac takiej integracji, ktérg Dorota Klus — Starska
(2014) okreslita jako scalanie, ale skutkujgce powsta-
niem nowej struktury — konstrukgcji, inkluzji (wyko-
rzystanie wiedzy osobistej ucznia) oraz sieci (zasto-
sowanie réznych zrédet informacji, wielokierunkowe
eksploracje). System klasowo - lekcyjny i monitoro-
wanie czasu, przeznaczonego na poszczegdlne edu-
kacje, nie sprzyjaja stosowaniu metody projektowej
w edukacji wczesnoszkolnej.

Zebrane przez autorke dane empiryczne w badaniach
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nad procesem integracji w edukacji wczesnoszkolnej (2004,
2007, 2014) dowodza po pierwsze znacznego ogranicza-
nia tresci z zakresu zaje¢ praktycznych, techniki, po dru-
gie $wiadczg o zawtaszczaniu czasu z tej edukacji na rzecz
innych edukacji, potwierdzajg brak warunkéw w polskich
szkofach do organizowania aktywnosci technicznej i kon-
strukcyjnej (modelarskiej), o braku umiejetnosci organizo-
wania zajec zintegrowanych w taki sposéb, by zadania kon-
strukcyjne i manualne stanowity osrodek integrujacy w sie¢
zagadnienia z obszaru innych edukacji.

Potwierdzeniem niskich kompetencji wiekszosci pol-
skich ucznidéw w rozwazanym zakresie, jest takze sytuacja
w szkolnictwie zawodowym oraz umiejetnos¢ radzenia so-
bie studentéw na uczelniach technicznych (Nyczkato, Szlo-
sek, 2008).

Dokonujac krytycznej analizy aktualnie opracowywanych
programOw nauczania, mozna stwierdzi¢ pewng poprawe
w obszarze wychowania technicznego. Wprowadzenie stra-
tegii projektu edukacyjnego sprawia, ze zagadnienia tech-
niczne stanowig osnowe integrowanych tresci ksztatcenia.

Tworcze dziatania w wybranych programach edukacji
zintegrowanej jako konkretyzacja zadan zajec technicz-
nych

Analizie poddano nastepujace programy edukacji wcze-
snoszkolnej, zastugujace w petni na przymiotnik ,zintegro-
wane”:

1. Szkoty Kreatywnych Umystéow; Program edukacji
wczesnoszkolnej.

2. Innowacyjny program nauczania wczesnoszkolnego
(IP); Mam 6 lat i ide do szkoty.

3. Program nauczaniadla klas 1 - 3 uwzgledniajqcy specy-
fike wybranych dzielnic obszaréw miejskich.

4. Uczen przerdst mistrza — metoda projektu w edukacji
wczesnoszkolnej.

W przywotanych Programach cele i zadania wychowania
technicznego (w aspekcie dziataniowym) wigza¢ mozna
z nastepujgcymi tresciami lub czynnosciami szczegétowymi:

1. Bezposredni, zmystowy kontakt ucznia z przedmio-

tem poznania. Pojawia sie on w zwigzku z ekspery-
mentowaniem, obserwowaniem, mierzeniem i od-
mierzaniem (dtugosci, objetosci, ciezaru, predkosci).

2. Wielowatkowa funkcja czynnosci typu ,analizowac’,

Lporéwnywac”. W programach analiza dotyczy m. in.
poréwnywania obiektéw i zwyczajéw, wieku, ciezaru,
wielkosci, wynikéw. Obok wystapity czynnosci rozroz-
niania, wyodrebniania, wyrdzniania, rozpoznawania.

3. Tworcze aspekty czynnosci typu: ,porzadkowac’,

Luktadac’, ustalac”,,,umieszcza¢”. W programach czyn-
nosci te dotyczyly: ustalania zasad bezpieczenstwa;
klasyfikowania i grupowania; nazywania cech.

4. Tworzenie rownowaznych lub podobnych struktur in-
formacji. W programach zawarto nastepujace zadania
wskazujace na spetnianie takiej edukacyjnej funkgiji:
inscenizowanie, rysowanie, szyfrowanie i rozszyfro-
wanie informacji, czytanie, pisanie, opisywanie, stu-
chanie, objasnianie, rozwigzywanie zadan, ilustrowa-
nie wydarzen, projektowanie rekwizytow, zabawek,
positkow, interpretowanie instrukcji, modelowanie,
nasladowanie, rejestrowanie wynikow obserwacji,
wyrazanie przezyc.
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5. Tworzenie nowych catosci przez taczenie, dodawanie
i odejmowanie przedmiotow. Funkcje te okreslaja na-
stepujace czynnosci zawarte w zadaniach programo-
wych: faczenie, dodawanie, odejmowanie, dzielenie,
mnozenie, uzupetnianie, gromadzenie (informacji,
stownictwa, danych, wiedzy, wyposazenia), zbieranie,
dorysowywanie, dostarczanie, kojarzenie, otrzymy-
wanie, wigzani, wreczanie, wzbogacanie, wpisywanie,
wrzucanie, wypetnianie, synteza, dodawanie, zwiek-
szanie, dokfadanie, eliminowanie, skreslanie, wybie-
ranie, wykreslanie, zabieranie, zmniejszanie, oddawa-
nie, wydawanie, zwracanie.

6. Tworzenie i uzasadnianie sadéw oceniajacych. Na taki
aspekt zadan programowych wskazujg nastepujace
Czynnosci : ocenianie poprawnosci wykonania zada-
nia, sytuacji, wtasnych postaw i zachowan; uzasadnia-
nie (wyboru czegos, swojej oceny).

7. Czynnosci tworcze typu ,poszukac’, ,odkryc”, ,odgad-
nac¢”. Przypisano im w programach duze znaczenie, co
uwidocznito sie we wskazaniu ich bogatej tresci po-
Znawczej.

8. Tworczos¢, a tres¢ programowa pojecia ,tworzyc”
Czynnos¢ tworzenia ujeta w analizowanych progra-
mach zintegrowanej edukacji wczesnoszkolnej doty-
czy: tworzenia reklam, pisania wtasnych ksigzeczek,
redagowania tekstéw (notatek, zyczen, instrukgji,...).

9. Twobrcze aspekty zastosowan przyswajanych wiado-
mosci i opanowanych umiejetnosci. W programach
sporo uwagi poswieca sie zastosowaniom przyswojo-
nych wiadomosci i opanowanych umiejetnosci. Znaj-
duje to wyraz w zadaniach dotyczacych: wykonania
kalejdoskopu, figur z masy solnej, makiety, modeli,
termometru, obliczen dotyczacych wazenia, ptacenia,
okreslania czasu, kalendarza, albumoéw kwiatéw i ro-
$lin, prac plastycznych, prostych instrumentéw mu-
zycznych, rekwizytéw, rysunkéw; wykorzystania roz-
nych technik plastycznych, ré6znych zrédet informacji,
figur geometrycznych; korzystania z kalendarza, map
i stownika ortograficznego; przygotowania scenogra-
fii przedstawienia klasowego.

10. Kreowanie przysztosci przez ucznia, m. in. poprzez
opanowanie takich umiejetnosci, jak przewidywanie,
planowanie, projektowanie, organizowanie. W bada-
nych programach umiejetnosci te zostaty zaznaczone
i dotyczyly nastepujacych tresci: organizowania i pla-
nowania przedstawienia teatralnego lub estradowe-
go; przewidywania skutkdéw, opracowania strategii.

11. Elementy zawodoznawstwa poprzez poznawanie za-
wodow; takze dawnych i wspotczesnych, obserwo-
wanych wsréd mieszkarncow najblizszej okolicy lub
miejscowosci, spotkania z ekspertami, przedstawicie-
lami zawodéw, lekcje zawodoznawcze.

Wyrdznione tresci i szczegétowe czynnosci sa wskazni-
kami twodrczych, mozliwych do wykonania dziatan ucznia.
Wyrazenia wskazujagce na czynnosci oraz tresci czynnosci
sg strukturami dzieta, stanowigcymi o jakosci umystowego,
emocjonalnego, spotecznego i artystycznego funkcjonowa-
nia ucznia (Kojs, op. cit.).

W integrowanej edukacji wczesnoszkolnej coraz czesciej
obserwuje sie stosowanie projektéw, ktorych tematyka do-
tyczy techniki. Tresci te petnia role osnowy do ksztattowania
kluczowych umiejetnosci uczniéw.
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Professional teacher’s functions
in the eye of the neoliberal ideology of education

Abstrakt

Postep nauki i techniki, wzrost spotecznej rangi wyksztatcenia,
migracje ludnosci, zmiany w sposobach komunikowania sie to
tylko niektére z czynnikéw, ktére pociagaja za soba konsekwen-
cje w sferze edukacji. Celem artykutu jest wskazanie jak w obliczu
licznych przeobrazen zmieniajg sie rola i funkcje nauczycieli. W ide-
ologii konserwatyzmu nauczyciel jest przedmiotem zewnetrznych
oddziatywan panstwa, w ideologii neoliberalnej jest postrzegany
jako podmiot zmiany. Wspotczesnie coraz czeiciej podkresla sie
znaczenie efektywnosci, skutecznosci, ekonomicznosci nauczania.
Wraz ze zmieniajacymi sie uwarunkowaniami edukacja potrzebuje
nauczyciela interpretatora i mediatora zmiany, ktéry potrafi balan-
sowac pomiedzy sferg indywidualna a spoteczna.

Stowa kluczowe: ideologia, ideologia edukacji, neoliberalizm,
nauczyciel, funkcje i rola nauczyciela

Abstract

The advancement of science and an increase in importance of
education, migrations and changes in modes of communication
are only a few of the factors that lead to changes in the field of
education. The purpose of this article is to show how in the eye of
those transformations, the role and function of teachers change. In
the conservative ideology teachers were subjected to the external
influence of the state, in the neoliberal ideology they are seen as
a subject of change. Nowadays, the meaning of effectiveness, suc-
cess and economics of teaching are constantly emphasized. Along
with the shifting conditions, education calls for teachers who work
as interpreters and mediators of change, and who can also find the
perfect balance between the individual and social spheres of life.

Keywords: ideology, ideology of education, neoliberalism,
teacher, teacher’s functions and roles.

Introduction

The relationship between education and ideology is
obvious and inextricably bound as every area of human
knowledge and activity is linked with transmitting partic-
ular values and viewpoints. That is why education cannot
be neutral, and school plays a role of an institution in which
a particular ideology is transmitted and bolstered through
the teacher’s actions. Teachers, as elements of the educa-
tional process, draw from their own values and beliefs either
consciously or not.

Educational ideologies are the foundations of various
types of educational, didactic and upbringing strategies
that are further reflected in pedagogical practices. Teachers
should be aware of the fact that their actions refer to and
are rooted in certain value systems. Getting to know the
ideological context of educational policy is crucial for un-
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derstanding the requirements for didactic and upbringing
work improvement. Tendencies prevalent in the education
systems development and the practices at schools and oth-
er education-related institutions allow for determining the
predominant elements that point to a particular ideology.
According to W. F. O’Neill, there are nine problem areas that
manifest the essence and differentiation of educational ide-
ologies. They consist of:

«  the general educational purpose,

- therole of schools,

- general characteristics of particular ideologies,

«  children within the learning process,

« administration and the management of education,
. characteristics of school curriculum,

. content of curriculum,

« teaching and grading methods,

- educational process.'

Ideology, educational ideology -contemplating the
definitions

The notion of "ideology” is commonly used by many spe-
cialists in the field of social science. According to the PWN's
New Encyclopedia, the term was coined by A. L. Destuta de
Tracy at the end of the 18" century and it referred to stu-
dying ideas, which the author understood as sensorial per-
ception.? Later, in the German philosophy of the 19% centu-
ry, it changed into one of the following meanings:

1. a general system of notions and attitudes characteristic
for the society in a particular time, therefore for example: re-
ligion, science, perception of morality or laws;

2. so called false consciousness, shaped in and rationali-
zed by particular socio-economic conditions while at the
same time accepted as right and unchanged;

3. a collection of ideas and views that express interests of
a class, supporting its integration and inspiring it towards
reaching for and maintaining the power as well as forcing
others to accept their viewpoint and interpretation of the
world.?

The Polish edition of encyclopedia Britannica gives a much
narrower meaning of the word “ideology” referring to five of
its features:

« it contains a general theory explaining human expe-

1 za: M.J. Szymanski, Studia i szkice z socjologii edukacji, Wydawnictwo
Instytutu Badan Edukacyjnych, Warszawa 2006, s. 67.

2 Nowa Encyklopedia Powszechna PWN, T. 3, Wydawnictwo Naukowe PWN,
Warszawa 1997, s. 9.

3 Tamze.
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rience and the outer world,

« it sets a general and abstract program for social and
political organizations,

- it stipulates that realization of this program requires
struggle,

« it is not attempting to convince but rather recruit its
loyal supporters, demanding involvement

« it refers to a common reader, however it may also
show a tendency to assign a certain special role to in-
tellectualists.*

Roland Meighan identifies ideology with group philoso-
phy and defines it as a wide collection of ideas and viewpo-
ints concerning the world held by groups of people®, while
Miroslaw J. Szymanski points out that ideas constitute
complex systems, which are changing under the influence
of transformations occurring in social life, culture, technical
civilization and economics.® According to Boguslaw Sliwer-
ski ideologies are the carriers of values, views and concepts
about the world and convictions about possibilities of their
realizations. This means that they are not subjected to a pro-
cess of argumentation or empirical verification, but rather
they refer to emotions and personal attitudes.” Another per-
son, who recently tackles the topic of ideology is Gerald G.
Gutek, who perceives ideology as a phenomenon which:

- while interpreting the past gives a particular group
a defined time and space perspective,

- explains the current social, economic, political and
educational situation,

« analyzes the past and upon its foundation forms
a concept of a social change, at the same time allo-
wing for recognizing certain patterns that greatly in-
fluenced the past events and that may reoccur in the
future,

- it defines a strategy for future actions as it provides
a certain model of the past. Ideology suggests under-
taking particular political or educational actions to
achieve the realization of the defined goals.®

This perception of ideology underlines the matters related
with groups’ attitudes towards education and focuses on
practical actions in this area. According to Kazimierz Przy-
szypkowski,’ the main purpose of educational ideologies is
not explaining and classifying knowledge but rather spur-
ring people towards taking action. That is why ideologies as
such have always selected an addressee of their message.

To sum up, ideology is a set of ideas and views about the
world that is presented by a group of people, who tend to
express it both in their verbal behavior as well as in their ac-
tions. One can assume that they have been shaped by a cer-
tain cultural viewpoint and that they are shared by a big
group of people.

4 Britannica. Edycja polska, T. 17, Wydawnictwo Kurpisz, Poznar 2000, s. 45.
5 R. Meighan, Socjologia edukacji, Wydawnictwo UMK, Torun 1993, s. 194.
6 M. J. Szymanski, dz. cyt., s. 62.

7 B. Sliwerski, Program wychowawczy szkoty, Wydawnictwa Szkolne i Peda-
gogiczne, Warszawa 2001, s. 74.

8 G.L. Gutek, Filozoficzne i ideologiczne podstawy edukacji, GWP, Gdansk
2003, s. 147-148.

9 K. Przyszczypkowski., Edukacja dla demokracji. Strategie zmian a kompe-
tencje obywatelskie, Wydawnictwo Edytor, Torun-Poznan, 1999, s. 16.
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Present educational ideologies

There are many various classifications of educational ide-
ologies. According to M. J. Szymanski, the ones that had the
biggest influence on education as such are the following
three: neo-conservatism, neoliberalism and a democratic
trend which assumed the form of radicalism."

Neo-conservatism

Conservatism emerged at the break of the 18 and 19t
centuries as a trend in philosophy. It is seen as attachment to
values, customs, models of behavior, lifestyle, unwillingness
towards change and novelties as well as a strong ethnocen-
tric and strict upbringing, pro-religious attitudes and pa-
triotism. The conservative views the past as better than the
present day and they persist towards maintaining the status
quo. What is more, they find it most important to preserve
their own values and pass them on to the next generation.
The main values are the nation and religion, which are built
upon the family. The basic goal of education is introducing
the young generation into respecting the family, private
ownership and national authorities. Within the upbringing
and educational process, there exists a strong ethnocentrism
as well as strict formation of youths’ personalities. According
to the conservative, a properly designed and conducted
education provides prosperity, economic development and
protects moral values. Any crises in education may lead to
a danger of disruption in the society’s functioning.

Neo-conservatism was developed from the principles of
conservatism, therefore it also respects traditions, cultural
cohesiveness and maintaining traditional values. Education
plays a similar role in it to the one it played in the conserva-
tive ideology, as it enhances economic growth and streng-
thens values desired in the society. Its basic purpose is to
bolster morality and cultural cohesiveness. What is more,
according to the neo-conservative, a certain level of institu-
tionalization serves as a confirmation of a higher quality of
the society’s life. As a result, institutions such as school, local
communities, family and the state start play a very impor-
tant role. Also, great emphasis is assigned to the need for
upbringing and educational cohesiveness as well as unifi-
cation of school curriculums. The following factors enhance
the quality of educational programs: ™

- curriculum standards that take into consideration rudi-
mentary knowledge and skills for all students,

- universal evaluation tests for marking the students’ and
teachers'results,

- reports on schools’ functioning made for local districts,
country and a whole country,

- differentiation in teachers’salaries, depending on the dif-
ficulty of the tasks assigned to them and their achievements
in the field of education,

- awards for the best schools and teachers.

According to the neo-conservative ideology, a teacher is
expected to know and respect the national heritage and to
be an example of good moral behavior. Neo-conservatism
views education as one of the most important ways of pre-
paring the young generation for their life in the society they
are functioning in. School is seen an institution of cultural

10 M. J. Szymanski, dz. cyt., s. 67.
11 Tamze, s. 72-73.
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transmission, an instrument by means of which fundamen-
tal values are translated in the new context and which provi-
des continuity in terms of civilization’s growth.

Neoliberalism

The beginnings of liberalism go back to the 17t century.
By 21t century, this trend was mainly associated with the
fight for religious freedom, tolerance, expansion of econo-
mic freedom and the rights of an individual to unlimited
development. In the liberal opinion, individuals are not
formed in the social contexts as they inherit their abilities
and potential for development from previous generations.
Neoliberalism emerged in the 20" century and its creators
emphasized the necessity to provide social minimum and
equal chances in access to education. The principle abiding
value in neoliberalism is freedom, which manifests itself in
the form of a free choice. Such approach guarantees an indi-
vidual subjectivity and the ability to decide for themselves.
It is crucial that the legal system and the way the political
sphere is organized would not constrain an individual in
conformist behaviors and would not limit their engagement
and creativity. The state holds as much power as the indivi-
duals allow it to have. Its main duty becomes allowing the
development of market mechanisms according to the rules
of free competition. Authoritarian style of management and
dogmatism in the way of thinking are rejected, while a hu-
man should express understanding, openness and tolerance
towards various attitudes, views and behaviors.'?

The basic purpose of both upbringing and education is
celebration of individual’s choice, feeling of responsibility
and opposition towards violence. Such attitude translates
into an acceptance of pluralism in education and being
open to other cultures. Liberalism supporters aim at de-
stroying racial, ethnic, religious and gender barriers. They
emphasize the importance of integrated education (in re-
ference to various ethnic, religious groups or others other-
wise removed from the mainstream society). It is not only
general but also vocational education that is important. The
need to prepare young people for life and work, in a chan-
ging world forces the lifting of all barriers between private
and public education. Freedom in choosing a school and the
direction of further education by both students and parents
should be the main mechanism in controlling the effective-
ness of school’s performance.” That is why, when creating
a strategy for education, liberals take into consideration so-
ciety’s economic needs in terms of employment and other
economic factors. They support privatization of schools and
introduction of vouchers for education, which would allow
students more freedom in choosing a school.

In the neoliberal education system, the process of educa-
tion is characterized by a proper organization of the school
environment, an appropriate choice of didactic materials
towards better stimulation of child’s activity, and an expan-
sion of their interests and expression. Educational rapport is
based on a dialogue, trust and partnership. The assumption
is that children develop differently and therefore a variety of
initiatives to support this are appreciated.

12 B. Sliwerski, dz. cyt., s. 79.
13 M. J. Szymanski, dz. cyt,, s. 76.
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Radicalism

The radical movement represents a sharp departure from
both neoliberals and neoconservatives in perceiving so-
ciety. They emphasize the disintegration of many spheres
of social life, growing pathology phenomena and culture’s
commercialization. They can be categorized into two gro-
ups: reproduction theorists, who concentrate on diagnosing,
describing and attempt to explain the current state of af-
fairs, and transformation theorists, who see a potential for
a change in taking action. The first group is of the opinion
that schools and teachers cannot transcend the social sys-
tem’s frames and education only transmits what is wrong or
right. The other group claims that autonomy of schools can
invoke, accelerate or delay social changes and as a consequ-
ence lead to changes within the society.'

Supporters of this movement see many institutions and
school environments as dysfunctional. They believe that
a school should be a place where, the important civic edu-
cation takes place and the future vision of society is shaped.
Therefore, a public school should be the main factor within
the process of a social change. Education system should be
neutral as far as their views are concerned and should be
subjected to the universal ethical values and individual’s
rights to personal development. A public school teacher
should be a state official and the state should expand the
educational offer and improve conditions of education in
the public schools’ sector. The person responsible for the
quality of education is only the teacher, whose main task is
to convey the most up-to-date knowledge and skills to their
students. Radicals see the process of engaging parents into
the education process as unnecessary.

The professional function of a teacher in a neoliberal
ideology of education

The situation of schools and teachers in the neoliberal
age is very different from the authoritarian schooling, which
used to be present in Polish schools, which allowed the te-
acher to be a subject of external political impact. Currently,
there exist many changes, which teachers have to take into
consideration when preparing a young person for a life in
a changing society, where new risks are constantly arising.
Among the most prevalent tendencies, are:'

- transition from the feeling of security, marked by a stable
life and work environment, towards the insecurity caused by
popularization of risk,

- transition from an institutional group responsibility to-
wards individual, personal responsibility,

- transition from human’s adaptation to reality towards
human ability of shaping it,

- transition from work in which repetitive tasks dominate
towards work where creativity and innovation play a bigger
role,

- transition from technical dominance towards a dynamic
increase of intellect,

- transition from shaping your own life according to the
traditional patterns towards conceptualizing it (thinking
about the future and the ability of understanding the pro-

14 R. Skawinski, W kregu ideologii edukacyjnych, ,Studia Etckie”, nr 10/2008,
s.448.

15 H. Kwiatkowska, Pedeutologia, Wydawnictwa Akademickie i Profesjo-
nalne, Warszawa 2008, s. 40-41.
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cess of changes).

The systems of school education which have existed un-
til the present day, attach greater importance to the know-
ledge about facts rather than to the knowledge of their
discovering. In the world of increased information, where
existing knowledge doubles every few years, this traditional
hierarchy: knowledge -methods of its discovery, has to be
at least questioned and perhaps reversed. The requirement
for change has solid grounds. Henryka Kwiatkowska points
out that currently introducing the student into the world of
knowledge is associated with creating a method of creating
it rather that acquiring the results of research findings. At
school, this can be expressed in the form of understanding
methodology for the problem-oriented thinking and in
terms of actions —by learning to solve problems in reality.'®

Malgorzata Wasilewska claims that due to the aforemen-
tioned situation, the scope of expectations towards teachers
expanded greatly in the neoliberal times. New requirements
arose, such as :"7

- requirements connected with changing methods for re-
alization of the didactic process,

- requirements connected with planning and then gra-
ding students’ results, individual work and school activities,

- requirements that refer to communicating with partici-
pants in the educational process,

- requirements that are a result of social reforms and the
introduction of the market economy,

- requirements connected with the development of scien-
ce, technology and the use of media in education.

The result of these requirements should be such that
a teacher would not only transfer knowledge but also te-
ach students to create it and apply further. That is why, it is
crucial for teachers to be able to efficiently navigate in the
new world of new IT technology, be knowledgeable about
the workings of the society and changes in the job market,
culture as well as being able to look at the world from the
young people’s perspective. Experience acquired in the past
i.e. cognitive tasks and institutional authority as well as te-
achers’ authority are waning, while other scopes of duties
and roles are generated by the changes occurring in the
world."®

Matgorzata Wolska-Dtugosz notices that in today’s world,
the art of being a teacher is needed. This art constitutes be-
ing able to use pieces of information drawn from science,
popular knowledge, experience and various areas of art.' In
neoliberal ideology, the teacher is perceived as a subject ,
a creator of change. Teachers face very high requirements,
are expected to be professional, independent as far as co-
gnition is concerned, should have an in-depth knowledge
of child’s psychology and the bond with their parents. Te-
achers should be able to (self) reflect and their relations with
students should lead to codependence rather than depen-
dence.®

16 Tamze, s. 43.

17 M. Wasilewska, Aktualizowanie kompetencji zawodowych nauczycieli
w warunkach demokracji, ,Studia pedagogiczne, edukacyjne i artystyczne”,
t. 19,2010, s. 87.

18 H. Kwiatkowska, dz. cyt. s. 24.

19 M. Wolska-Dtugosz, Nauczyciel we wspétczesnej szkole, [w:] Uczer we
wspotczesnej szkole, Z. Ratajek (red.), Wyd. Akademii Swietokrzyskiej, Kielce
2005, s. 330.

20 B. Sliwerski, dz. cyt., s. 80.
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The concept of school as the only source of knowledge
is definitely becoming a thing of the past. The era of infor-
mation society has placed school’s role in teaching how to
integrate knowledge that comes from various, often cont-
rary systems of information transfer. The world is now cha-
racterized by pluralism, and combines various value and
knowledge systems, which exist side by side and very often
complicate young people’s lives. The conditions have been
created for development (a reality with practically no boun-
daries, a rich educational offer), however access to work has
been limited. This combination of educational possibilities
in juxtaposition with difficulties in the job market, constitu-
te a complex situation for young people. Youths are much
better prepared for tackling the world of knowledge rather
than the practical workings of life. A teacher has to see those
changes and, what is most important, draw from the practi-
cal experience, otherwise they cease to play an important
part in young people’s eyes.

The role and the function of a teacher in the world mar-
ked by a pluralism of values, multiple mental and cultural
viewpoints becomes more and more difficult. In these
conditions it is hard to be a counselor and even harder to
assume the role of a guide. Both these roles used to be sup-
ported by the axio-normative rules and by the unchanging
conditions of life and work. One can say that nowadays a te-
acher becomes not only a guide but rather a translator of the
surrounding world, respects the individual’s autonomy and
individuality, and does not assume their change according
to previously invented idea or goal. They only provide ma-
terial for student’s development, explain reality, facilitate its
understanding in such a way, that a student choices become
results of the student’s independent decisions. Such appro-
ach teaches independence that is required in the contem-
porary world of change and risk. Eugenia Potulicka defines
a human living in the day of neoliberalism as an autonomo-
us individual, economic subject and “an entrepreneur mana-
ging his or her own life"?' However, in the neoliberal reality,
individuals aim at gaining particular, formal qualifications
through education. For these qualifications to be formal,
they need to be confirmed by a diploma and an ability to
ably function in the contemporary world. A typical human
nowadays is gain-oriented and desires prestige that is asso-
ciated with it. Personality in the neoliberal discourse is de-
scribed through the language of economics.?? An individual
is not open to cooperation and dialogue as they see another
human as a potential rival.?

More and more often, the importance of effectiveness
and economics of teaching is being emphasized. A teacher,
wanting to be more effective and successful, may become
less and less human. A result of such attitudes, may be the
fact that they concentrate more and more on developing
various socio-technics when dealing with difficulties occu-
rring in classroom, while they find it hard to talk to the stu-
dent and communicate with them.?

21 E. Potulicka, Neoliberalizm i skutki , przedsiebiorczosci” w edukacji, [w:]
M. Jaworska--Witkowska, M. J. Szymanski (red.), Rynek i edukacja: miedzy
przedsiebiorczosciq i wykluczeniem, Wyd. WSEZiNS, £6dz 2010, s. 47.

22 D.A. Michatowska, Neoliberalizm i jego (nie)etyczne implikacje edukacyj-
ne, Wydawnictwo Naukowe UAM, Poznan 2013, s. 69.

23 J. Rutkowiak., Neoliberalna kultura indywidualizmu a dialogowanie spo-
teczno-edukacyjne, [w:] E. Potulicka, J. Rutkowiak, Neoliberalne uwiktania
edukacji, Wydawnictwo Impuls, Krakéw 2010, s. 144.

24 H. Kwiatkowska, dz. cyt., s. 44-45.



PERSPEKTYWY

Changes of the professional functions of a teacher corre-
late with their knowledge about themselves, their work and
cultural and social changes that occur in our civilization. They
run from simple transfer of knowledge and the tendency to
“grow” intellect to teaching methods of discovering know-
ledge, fostering intellectual and existential independence.
That is also why currently, in the day of neoliberalism, along
with the changing conditions, education calls for teachers in
the mould of interpreters and mediator of change, who are
able to balance between the individual and social sphere, an
individual and a whole structure.

Summary

The process of globalization has resulted in a change from
a commercial civilization into a civilization of information.
A consumer style of life and an omnipresent media direct
our thinking towards material values. A human being in
the neoliberal culture, does not have time and is constantly
bombarded by pseudo information about products and no-
velties that appear on the market every day.”® Defining one’s
identity becomes a greater existential issue as a transfer
from accentuating ones inner values into the outer ones oc-
curs. People are more valued by what they have achieved in
the social ladder and what riches they have collected rather
than for their originality and individual qualities.

A development in science and technology, an increase of
the importance of education, migrations and changes in the
communication modes, are only a few of the factors that
bear consequences in the sphere of education. In the eyes
of such transformation, the role and a function of a teacher
changes as well. In the conservative philosophy, a teacher
was a subject of external influence exerted by the state, whi-
le from the neoliberal viewpoint it is perceived as a subject
of change. This change of position can be defined as a tran-
sition from the stage of a “dependent,” through “indepen-
dent” to the “codependent” teacher.?’” The reality of the 21+
century, apart from knowledge, requires from the teacher
psychological and pedagogical skills, appropriate personali-
ty features, creativity, a particular moral attitude, experience
and motivation to work. Without a shadow of a doubt, one
can say that the questions regarding the teacher’s function
in youth’s development are constantly evolving. The profes-
sional role is changing along with the expansion of the sco-
pe of teacher’s professional duties, and qualifications that
are required of a teacher never assume one final form.
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Features of formation competency in interpretation of future singers from
China in the conditions of higher educational institutions of Ukraine

Yxoy JIn Oco6eHHOCTU POPMUPOBAHUNA NHTENPETATOPCKONA
KoMnTeHTHOCTU 6yaywmnx nesuyos n3 KHP B ycnoBusax BbicLumnx
y4e6HbIx 3aBefeHuIT YKpanHbl.

B cratbe Ha OcCHOBe aHanM3a COBPEMEHHOrO Hay4yHOro
My3blKaNibHO-Nefarornyeckoro ANCKypca 1 0606LeHrsa onbiTa
neAarormyeckoi NPakTMKM BeAYLLYX BbICLUMX YUe6OHbIX 3aBefieHNi
CUCTEMbI My3blKalbHOTO 06pa3oBaHMA YKpauHbl [OKa3aHo, uTo
6yaywmnneseyn3KHPcnocobeHBeCTUyCNELWHY IO CMONHUTENBCKO
-nefjarornyeckyto AeATeNbHOCTb MpPY YCIOBUM, €CAIN CTYAEHT:
OpraHW4yHO BoOMOWaAeT B MNPOdECCMOHaNbHYO AeATeNbHOCTb
3HaHUA B 06/1acTV Mefarorvku 1 BOKasbHO-UCMOMHUTENIbCKOTO
TBOPYECTBA; BIaA€EeT UCKYCCTBOM VMMPOBU3aLMK; CUCTEMATUYECKM
COBEPLUEHCTBYET  WCMONMHUTENbCKUA U MEeAarornyeckuii
OMbIT C YYETOM COBPEMEHHbIX ICTETUYECKMX W COLMANbHbIX
noTpe6HOCTEN; BNAfeeT BbICOKAM YPOBHEM CHOPMUPOBAHHOCTM
VHTEPNPEeTaTOPCKON KOMMNETEHTHOCTY.

Kniouyesble cnoga:  NHTepripeTaTtopckas  KOMIMETEHTHOCTb,
6ynywue nesubl 13 KHP, Bbicwve yyebHble 3aBefeHns CUCTEMbI
My3blKanbHOro 06pa3oBaHNA YKpaurHbl.

Jou Lee Features of formation competency in interpretation
of future singers from China in the conditions of higher educa-
tional institutions of Ukraine

In the article, on the basis of modern scientific analysis of the
musical-pedagogical discourse and generalization of experience
of teaching practice leading higher educational institutions of mu-
sic education system of Ukraine are proved that the future singer
from China can effectively performing teaching activities only if
the student: organically embodies professional work knowledge in
the field of pedagogy and vocal art; a master of the improvisation;
systematically improving performance and teaching experience to
meet modern aesthetic and social needs; possesses a high level of
development competency in interpretation.

Keywords: competency in interpretation, future singers from
China, higher education institutions of Ukrainian music education
system.

The relevance of research. The basis of the social and
historical development of each nation is the revival and re-
newal of its cultural and educational potential. T h e
long history of Chinese culture holds national traditions
in its original form, so at this stage it is important that the
younger generation has not only will become the successor
of the old traditions revival of their ancient culture, but also
actively create educational and informational space in the
new historical conditions. Public education program of the
PRC takes into account the need for first-class specialists in
the field of music education, so a significant part of Chinese
young people are educated in many countries of Europe
including in higher educational institutions of culture and
art of Ukraine, giving preference to the most popular music
majors in China, for example, such as“Solo singing”.
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Analysis of recent research and publications. The prob-
lem of readiness of the future singer of the Chinese to inde-
pendent performing and pedagogical activity is considered
from different perspectives: examines the content and struc-
ture of basic pedagogical technology (L. Barenboim, G. Ko-
gan, H. Neuhaus, etc.), examines the system of competences
needed for the future singer during the deployment of the
pedagogical process in the context of solving educational
problems (A. Gluzman, A. Kozyr, G. Padalka, A. Tkachuk, etc.).
M. Agician says that the underlying methodological stud-
ies which form the basis of vocal-pedagogical and artistic
practice of musical and pedagogical faculties were dated
1982 - 1983 years ', which indicates the existence of vocal
tradition and teaching experience in the field of preparation
of future singers in the Ukrainian musical-pedagogical ed-
ucation. However, the problem of forming competency in
interpretation of future singers from China in the process of
professional training, their readiness for self-vocal and ped-
agogical activity remains topical.

The purpose of this article is that based on the analysis
of scientific pedagogical literature, as well as relying on the
practical experience of leading music-pedagogical schools
of Ukraine and China, determine the features and to formu-
late the tasks of formation of competency in interpretation
for future singers of China in the conditions of higher educa-
tional establishments of Ukraine.

Undeniable fact that independent work of students has
a significant advantage over classroom practice: because
knowledge that a student acquires their own, are having
more convincing character. For the teacher of special disci-
plines, cognitive activity should be an integral part of ped-
agogical work. Clearly defined cognitive task, that involves
defined solving of the tasks for the teacher, stimulating its
professional and pedagogical autonomy. We share the view
of the researcher Zhang Yi, who believes that creative vocal
pedagogical activity of the teacher is impossible without his
skills: to solve creative tasks aimed at developing the nec-
essary vocal skills in future singer; to build the training on
the principles of continuity; to establish a context for cur-
rent problems and to choose rational ways of their solution
(like performing, and purely pedagogical)?. It should be not-
ed that cognitive interest is the main motive of vocal per-
formance and vocal-pedagogical creativity. A singer who
doesn’t understand the concept of systematically deepen-

1 ArvkaH M. C. DopmrpoBaHuie HTepeca K nefjarornyeckoi
[leATeNIbHOCTM Y CTY[JeHTOB-BOKaNINCTOB (B yCJIOBUAX MeAarornyeckomn
NpaKTUKK): aBToped. ANC. Ha COMCK. YUYEH.CTeN. KaH/. KaHg. neq.

Hayk :cneu. 13.00.02, Teopia i MeToAMKa HaBYaHHA (My3uMKa i My3.
BuxoBaHHA)" / M. C. ArukaH. — M., 1983. - 16 c.

2 YxaH I. BokanbHo-negaroriuHa TBOPYICTb, AK NepeayMoBa BUKOHABCbKOT
AiANbHOCTI cniBaka :aBTOped. AUC. Ha 3A00YTTA HayK. CTYyNeHA KaHf,
MUCTeLTBO3HaBCTBa :crew. 17.00.03 ,My3unyHe mucteutBo” / YxaH |. — O.,
2006.-c.70
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ing its knowledge cannot experience the pleasure of intel-
lectual search and its executive teaching activities will not
be driven by the needs of knowledge.

Executive cognitive pedagogical interest arises under the
influence of various factors and can have different mean-
ings, depth and orientation. However, it should be separat-
ed from the spontaneous interest of systematic interest. The
first occurs in the process of learning the desired specific
vocal works, vocal (performance), or when working with
your favorite student (in educational work).The second isn't
associated with a specific situation, exists on a permanent
basis within the conscious choice of profession. According
to modern research, cognitive interest is directed not only
to the content of the certain problem area, but also on the
process of finding, of the study of this knowledge, within
which occurs the operation of the acquired skills, as well
as the mastery of new and improvement. During training,
the future singer learns a number of concepts, which are
reflected and reinforced concrete processes interconnected
and interdependent elements vocal and general pedagogy,
the foundations of vocal technique and vocal performance.
Therefore, providing the student of these knowledge com-
plex guarantees wide possibilities for their application in fu-
ture executive-pedagogical work.

Let us analyze another feature of the vocal-pedagogical
activity - problem solving. Often teachers of vocal in the
course of employment offer students solve problematic sit-
uations brought about from their own teaching experience.
With a class of 8 -10 students from different courses and giv-
en a personal approach, a lot of young teachers successfully
implement the elements of the problematic structure of the
classes, by encouraging search activities of their students.
You can, for example, suggest the student to prepare a com-
parative analysis of the works studied by different singers
with all the vocal and vocal-performing technical features;
analyze the subjective formation of the necessary vocal
technical skills tailored to the individual abilities of the fu-
ture singer, determine the dominant artistic piece of music
in the formation of competence in interpretation. Problem
situations arise before the singing teacher in preparation for
the educational process. First of all, they are connected with
the selection of music repertoire, which should not only
conform to the step of forming the vocal skills and software
requirements, but also the artistic demands of the future
singer from China. They also appear in the search for effec-
tive methods of work with different pieces of music, as well
as at the stage of solving artistic and technical problems.
While working on the content of a piece of music or vocal
necessary to solve a number of challenges related to the
problematic situation of the theoretical, aesthetic or prac-
tical character, which is formed within the competence in
interpretation of the future singer with China.

The theoretical problem situations in the pedagogical ac-
tivity of the vocal teacher - related with knowledge as the
general laws of vocal and performing arts (different kinds of
music and vocal analysis: historical and theoretical structur-
al analysis of musical means of expression and vocal-tech-
nical, sound, timbre nuances), and purely vocal and peda-
gogical character (sequence of formation of the necessary
vocal skills, and specificity of formation of vocal and tech-
nical vocal-performing techniques). The practical problem
situations arise in the process of gradual and in-depth dis-
closure of vocal works in general, and during the formation
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of the necessary vocal techniques, finding the appropriate
vocal sensations. Researcher Zhang Yi, relying on its own ex-
ecutive and teaching experience defines stages of problem
solving tasks in the process of working on vocal composi-
tions and vocal®. According to the author, the goal setting
and problem solving requires a specific approach to each
individual [Ibid]. He noted that the techniques and methods
of problem-based learning should be applied at every level
of professional training of students (at the preparatory de-
partment, as well as from the 1st to the 5th courses) while
working on various pieces of music (vocalization, arias, ro-
mances, folk song, etc.) [ibid].We share the opinion of the
researcher, and we believe that in the process of learning
of musical material future singer from China, the objective
causes of problematic situations could be:

+ limited range of professional knowledge;

« little experience of working on a piece of music or vo-
cal;

«  the lack of foresight of the final result of work on the
musical work;

- imperfect sense of integrity of a musical work;

« lack of consistency in the process of working on a pie-
ce of music;

. imperfect operation performing means of expres-
sion;

«  lack of competence in interpretation and artistic-cre-
ative thinking.

The teacher must consider all of the problematic situa-
tions that may arise at different stages of work on a piece of
music in the process of joint activities with the student.

The first stage of student’s work on the a piece of music is
aimed at a holistic perception of music and the mastery of
the techniques of conscious analysis, which involves deter-
mining the structure of the musical composition, the ratio of
the new material with previously studied; comparison and
analysis of new sensations that arise in the process of new
song learning. The detailed analysis principle of structure of
piece of music is based on the ability to use it elements (gen-
eral information about the music and its author, the time of
writing the music, style and genre features, artistic content,
artistic techniques and means of musical expression, etc.).
Introduction to the training of a new principle of comparing
and studying the material becomes an important indicator
for the performing and pedagogical knowledge and skills,
the level of its interpretative competence and professional
skills.

This in-depth analysis of a musical work is impossible
without comparison, a comparison with the previously stud-
ied material, the determination the same vocal-performing
technical tricks and paying attention student’s at the new
means of musical expression that must be mastered in the
course of further creative activity. Analytical work is the
foundation for understanding and practical mastering of
vocal and musical material. On the basis of this analysis is
the following plan of action that the student must perform
yourself under systematic control of the teacher, who re-
fines, collate, assess the future of the creative work of the

3 YaH |. BokanbHo-neaaroriuHa TBOPYICTb, K NepeayMoBa BUKOHABCbKOT
AiAnbHOCTI cniBaka :aBToped. AUC. Ha 3000yTTA HayK. CTYNeHA KaH[.
MUCTelTBO3HaBCTBa :cretl. 17.00.03 ,My3nyHe mucteurso” / YxaH I. - O.,
2006.-c.73
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singer from China. Solving problem situations of a technical
nature include the definition of art dominant piece of music
or vocal require intellectual and creative work of the teacher
and subject of the educational process. And in this sense, N.
Grebenyuk offers a coherent plan for the implementation of
the artistic content of the music being performed, namely:

« describe the artistic content of the music material,
study and solve the technical problem of performing;

« analyze particular phrasing, the vocals to instrumen-
tal accompaniment;

- define articulation, dynamics, rhythmic organization
of music in accordance with musical text design and
performance*.

The most difficult part is the last process - the embodi-
ment of vocal and auditory representations in a model of
vocal and motor actions of the singer, who is an integral
part of all stages of his work - the first reading of a musical
work to implement it. The consistent solution to these prob-
lems - the way to achieve the end result of student work on
a piece of music is reflected in the creation of personal vocal
and performing image. He is the incarnation as a result of
independent and joint creative efforts of the teacher and
student towards the vocal-performing objective - transmit-
ting vocal and artistic content of a work by means of organic
combination of mental and emotional principles.

A special role in the process of reproduction of the artistic
image of a musical work to the future singer plays vocal and
auditory analysis and self-control. Vocal acoustic analysis,
according to Zhang Yi, helps to bring the development of
vocal thought to its logical conclusion, to listen and to eval-
uate sound quality®. In the process of execution of a musical
work intensification vocal hearing takes place in the context
of his sound as a whole, and in detailed form in the process
of refining, refinement, top individual structural construc-
tions music. Vocal hearing in this process has a specific fo-
cus, which allows the player to identify effective vocal sen-
sations and techniques towards realizing the artistic content
of a musical work.

Note that the attention of the singers is in connection with
systematic thinking. Zhang Yi noted that the lack of atten-
tion during performance of a musical work hinders the de-
velopment of vocal skills, listening and conscious attitude
to creativity®. It is no coincidence that all the well-known
singers and teachers of vocal and context of the analysis of
personal creative activities focus on the ability to focus while
working on the musical material. However, the process of
concentration is only possible when the consciousness new
knowledge that stimulate cognitive activity of the future
singer [ibid]. During operation, the future singer of the musi-
cal work gradually formed his artistic way through the emo-
tional and logical convergence to a single cultural creative
process. Achieving the ultimate objective in the implemen-

4 TpebeHiok H. €. OcobucTicHO opieHTOBaHMI NiAXif y PO3BUTKY
iHAVBigyanbHOCTI cniBaka / My3nyHe BUKOHaBCTBO: HayK. BICHMK Hal. my3.
akaf. YKpaiHu imeHi l.l. Yankoscbkoro. — K. : HMAY, 2000. - Bun. 14, KH.
6.-C.156 - 165.

5 UxaH [. BokanbHO-neaaroriuHa TBOPUICTb, AK NepeaymMoBa BUKOHABCHKOT
RiANbHOCTI cniBaka :aBTOped. AUC. Ha 3A00YTTA HayK. CTYMNEeHA KaHf,
MucTelTBO3HaBCTBa :cred. 17.00.03 ,My3nyHe mucteytso” / YxaH I. - O,
2006.- ¢.76
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tation of the artistic design is done by the following tasks:

« awareness and analysis of the style and character of
a musical work;

«  partial understanding in the context of a holistic dra-
ma of a musical work;

+ logical embodiment of the structural imaging of mu-
Sic;

«  selection and implementation of vocal and expressive
means in the context of the music performance;

«  creative approach to the performing activity.

The list of these problems and their solution depends not
only on the interpretative competence of the future singer,
but also on the professionalism of teachers. We have ana-
lyzed the common way of sequential processes that occur
in the executive and teaching practice of the singer, which
requires the teacher specifying, detailing problems in each
particular case. In the process of acquiring the future sing-
er of professional maturity gradually complicated training
material that needs to be improved theoretical base and
practical skills to implement it. In this sense, the work of
the teacher should always be aimed at enhancing cognitive
and creative activities for making the right decision. In the
context of the formation of interpretative competence of
the future singer from China is particularly important peda-
gogical ability to make spontaneous decisions. Visiting mas-
ter-classes of famous masters of opera and chamber singing,
as well as personal experiences make it possible to state that
the introduction of techniques and methods in the learning
process and their modeling teacher - the main indicator of
its professionalism. Taking into account the specifics of the
singing, teacher is constantly in unusual situations, which
are not only in a purely professional decision and commu-
nication problems. The ability to find an adequate way of
communicating, to analyze their own behavior becomes an
important attribute of educational activities, which is con-
stantly in the process of creative communication with for-
eign students. The teacher of vocals is a performer, teacher,
accompanist and director. Despite the fact that the teacher
plans each lesson, he should take into account the specifics
of its activity, which is associated with the art and depends
entirely on the emotional and physical condition of the stu-
dent, the dynamics of the perception of educational mate-
rial. Therefore, teachers need to master the art of teaching
improvisation, the essence of which is the free introduction
of various kinds of vocal performance and speech (verbal)
improvisation in the learning process.

Unfortunately, not all teachers are able to respond flexibly
to emerging problems during the lesson and find the an-
swer to unexpected questions, solve problems of commu-
nicative nature. Bases of teaching simulation can be learned
and the work should begin with the students during the
passage of vocal teaching practice. One of the most import-
ant conditions for the formation of the professional-quality
vocal teacher is modeling that defines Zhang Yi, as a kind of
teaching method of playing’. We agree with the researcher,
and we believe that the principle of simulation should be
the basis of student teaching future singers from China, be-
cause this method stimulates the development of creative

7 YxaH |. BokanbHO-neaaroriuHa TBOPYICTb, AK NepeayMoBa BUKOHABCbKOT
AiAnbHOCTI cniBaka :aBToped. AUC. Ha 3000yTTA HayK. CTYNeHA KaH[.
MUCTelTBO3HaBCTBa :cretl. 17.00.03 ,My3nyHe mucteurso” / YxaH I. - O.,
2006.- c.78
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thinking, intuition, speed of response and the formation of
a purely musical skills necessary for future singers, name-
ly the possession of skills of game on Piano, knowledge of
musical analysis of the works, and the selection of transpo-
sition by ear. The complex pedagogical and professional
knowledge are the base of the future professional singer.
An opportunity for creative pedagogical activity of teach-
er of vocals opens up research work. The graduate student
should be able to work with psychological and pedagogi-
cal, scientific and vocal-methodical literature, to select the
appropriate material for the purpose of its use in practical
and research activity; to carry out pedagogical experiment,
to systematize and generalize observational data, prepare
scientific report and to present their own pedagogical po-
sitions in scientific articles and methodical developments.
At the same time, the research work of the singer, which
became the epicenter of art, closely linked to the cognitive
activity, by means of which the formation of the specific
characteristics inherent in the vocal works (associative and
analytical thinking, analysis, synthesis, etc.), as well as the
intellectual development of the personality complex knowl-
edge, skills, emotional and volitional qualities. In this sense,
the researcher Zhang Yi influence vocal research work con-
siders not only the direct (formation of analytical thinking),
but in indirect contexts through enhanced teaching and
learning activities through creative process (performing or
teaching) to the need to improve &.

Zhang Yi distinguishes between vocal teachers in such
professional categories: first, the author mentions experts
who in the process of pedagogical activity using the prin-
ciple of “do as | do” and choose from their own vocal perfor-
mance Luggage those technologies that are effective for the
formation of performance skills of the student relying on his
own executive experience; teachers of the second catego-
ry take the position “do not disturb” and their pedagogical
skills characterized by a passive attitude to the educational
process and professional preparation of future singer; the
third category consists of professionals who are fluent in
the arsenal of methods of teaching skills and performing
arts necessary for the full development of the future sing-
er with the people’s Republic of China®. Given professional
teachers of vocal, said Zhang Yi, summarize professional
qualities which, in our opinion, should have future singer
from the China: ownership of the basics of vocal technique
skills; knowledge of the laws of artistic pedagogy, general
pedagogy and pedagogy of higher school; the possession
of speech skills and interpersonal communication; ability to
analyze their own vocal and pedagogical experience to as-
sess personal achievement and pedagogical shortcomings;
the ability to analyze the experience of colleagues in order
to generalize and implementation of efficient technologies
in the future educational activities. These professional quali-
ty of the future singer of the China include the formation of
skills: developing a work plan; analysis of special and gener-
al abilities of the student in future educational activities; de-
cision vocal-pedagogical problems, the choice of methods

8 Usxan . BokanbHO-TIe[aroriysa TBOPYIiCTb, K TIepeyMOBA BHKOHAB-
CBKOI JIISIIBHOCTI CITiBaKa :aBTOped. Inc. Ha 3700y TTs HayK. CTYIICHS KaH]I.
MHucTenTBo3HaBcTBa (cnel. 17.00.03 ,,My3uune mucternrso” / Yxau [. — O.,
2006. — ¢.79

9 Usxan 1. BokanbHO-TIe[aroriysa TBOPUIiCTb, SK IePeyMOBa BHKOHAB-
CBKOI JIisUIBHOCTI CITiBaKa :aBToped. AncC. Ha 3100y TTs HayK. CTYIICHS KaH]I.
MmucTenTBo3Hasctaa cmer. 17.00.03 ,,My3uune mucterrso” / Yxan [. — O.,

2006. — c. 80
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of pedagogical influence; possession of a stable system of
aesthetic views; musicological analysis of the implementa-
tion of educational material on the basis of competence in
interpretative; forecasting the results of their work; monitor-
ing and evaluation of individual vocal-pedagogical actions.

Conclusions. Thus we come to the conclusion that the
implementation of successful performing and teaching ac-
tivities of future singers from China is possible provided that
the student: organically implemented in the professional
activity of knowledge in the field of pedagogy and vocal
performance art; knows the art of teaching improvisation,
the essence of which is the ability to combine different types
of vocal performance practice, defines and solves specific
tasks, taking into account the whole complex of education-
al problems; systematically improving executive and edu-
cational experience taking into account current social and
aesthetic needs; actively engaged in creative learning and
research; regularly raises intellectual and creative potential
through the acquisition of new knowledge in the field of vo-
cal performance art and pedagogy and employs them in the
areas of performance and teaching practice; has a high level
of proficiency in interpretation competence.

Prospects for further research. At the present stage of
development of Ukrainian culture, in particular the vocal
and performing arts, the problem becomes even more rel-
evant. It reveals a number of contradictions that, on the one
hand, due to the needs of modern society, on the other, the
current state of development of professional vocal teacher
education. These differences become the basis for further
study of the problem in several directions: improvement of
quality professional vocal and pedagogical training in the
system of higher musical-pedagogical education through
the creation of an updated scientific-methodical base with
all available psychological and pedagogical studies and
vocal performance achievements; intensification of scien-
tific-research activity of students; improving of vocational
pedagogical skills of teachers of special subjects.
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Institutional and pedagogical method of support of educational process
for specialists training in the field of information technologies
in accordance with international standards

This article deals with the main conditions of increasing the ef-
fectiveness of quality of professional training of specialists in the
sphere of information technologies in the process of providing
education according to international standards. It is concluded,
that introducing of provisions of international standards ISO into
the high education of a country has a range of problems and con-
tradictions, these are complete or partial absence of theoretical
basis of adaptation of international requirements and standards
to educational processes of the system of higher educational in-
stitutions. It is showed that the reformation of higher education in
this particular direction raises questions on the critical correction
of organizational and educational work of universities. The work
developed the organizational and pedagogical method of mainta-
ining educational process for specialists in IT and their security in
accordance with I1SO 9001.

Keywords: information technologies, organizational and peda-
gogical method, educational standards, quality of education, tra-
ining of specialists

Introduction

Development of information technologies (IT) and the
formation of the worldwide information service market ob-
tained important factors, which influence the socioecono-
mic level of a country and provide strategic ways of deve-
lopment of the society till European integration. Up-to-date
information technologies are the main components of the
development of every country, society and personality.

It is impossible to imagine a developed country which
does not have great demand in the qualitative personnel
training in the intellectual arena and special training in the
sphere of information technologies. However, because of
today external aggression and economic destabilization, it
is obvious that the special training and graduated IT specia-
lists are behind current requirements concerning the amo-
unt and also do not coincide with the structure of practical
knowledge and the specification of supply of IT services on
the market {1}.

The quality of education in the field of “information tech-
nologies”is the main platform of the implementation of the
Law of Ukraine “On Higher Education”in our country {2}. Ina-
dequacy of statutory conditions and legal basis, absence of
purposeful programs with the separate financing, obsolete
resource and technical base and inconformity with the spe-
cial concernment are main components, which retard pro-
cesses of development of qualified personnel training in our
country. That is why the quality of education of IT specialists
in most universities of our country is on the inadequate le-
vel.

Development and implementation of organizational and
pedagogical methods which support the educational pro-
cess on the basis of the international standard ISO 9001 in
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the educational process must meet international require-
ments and qualified structure of educational procedures of
management of higher educational institutions. The imple-
mentation of these methods must figure on the improve-
ment of quality of IT specialists training by means of the pre-
arranged change of the quality of education processes and
also the formation of high-professional skills and abilities of
future IT specialists.

Assigning the objective

IT technologies familiarization and the improvement of
the quality of training of IT specialists now is one of the main
priorities of the national academic police of Ukraine {3}. For-
mulation of unitary national standards using information
technologies encourages the promotion of quality of natio-
nal education and competitiveness of academic researches
and developments in the sphere of information technolo-
gies.

According to today conditions an objection of adapting
and promoting of processes of universities functioning to
meet requirements of international I1SO standards are of a
great importance. It is understandably, that methodological
basis of an effective training of IT specialists must rely on the
realization of high-quality processes of management and
on provisions of international standards on quality mana-
gement - I1SO 9001:2008 “QUALITY MANAGEMENT SYTEM”
(QMS).

Author’s researches will be focused on the formation of
methodological approaches, methods and requirements in
terms of implementation (QMS) by taking into account au-
tomation of academic, socioeconomic and acting processes
of the higher educational system.

An objection of further implementation of gained results
is: the improvement of the effectiveness of academic, mana-
gement, assuring processes of the system of higher educa-
tional institutions of Ukraine and also increasing of quality
level of providing educational services.

An object of the article: development of organization and
pedagogical method for IT specialists training and their
safety on the basis of international standards 1SO 9001:2015,
by taking into account further quality improvement of edu-
cational processes and services of higher educational insti-
tutions in Ukraine.

General analysis of the issue

Up-to-date aspects of quality management system of tra-
ining and education

Analysis of today level of IT specialists training in Ukraine
shows the low level
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regulatory, organizational and technical assurance of all
educational processes in universities according to require-
ments of worldwide IT service market. Misfits noted here
and also gap between national IT education and world ten-
dencies of development of informational society lead to the
inability (or non-competitiveness) to use native specialists in
effective development of a country. In academic and mana-
gement actions of presidentship in universities such impor-
tant issues as methodology, methods, models of improve-
ment of quality of IT specialists training in accordance with
requirements of international standards are almost absent.

The question of development, adaptation and imple-
mentation of QMC system to the educational processes of
universities can be solved only by integration of efforts and
liability of all participants of the process of service manage-
ment.

Training of IT specialists is prioritized; however it is know-
ledge-intensive and economic costly field of science. Direc-
tions of IT education need special competence and concern
of all layers of administrative bodies of universities, from
rector to every specialist of different levels of educational
structure of universities.

Analysis of recent researches and publications

An issue on improvement of effective education of IT
specialists in different aspects of the higher school (metho-
dological, philosophical, pedagogical, sociological, mana-
gement, qualitological) is considered in the publications of
such scientists like Basyuk T. M., Boychuk I. D., Zakusylo O.
K., Zgurovsky M.Z., MorozovaT.Y., Pshenychna O.S., Sche-
drolosyev D. E., Sharan R.V. and others.

Therewith, despite the fact that there are a lot of acade-
mic researches and publications, which have methodologi-
cal and conceptual approaches on improvement of effective
and quality of education of IT specialists in the field, these
researches need further improvement and development.
Researches must be done within adaptation of theoretical
and pedagogical grounds of educational activity of univer-
sities and international requirements and standards ISO.

Considering issues on penetration of QMC of educational
institution one should understand that standards ISO 9001
and ISO 9001:2015 are only models of management system,
which separates general organization, classification of data,
service, access to resources, planning directions, liability of
workers, use of risk assessments and etc. in terms of busi-
ness processes.

ISO standard 9001 is based on eight principles of total
quality management (TQM) and consists of general require-
ments to the quality system. It is suitable for all spheres of
any enterprises, institutions and organizations and is aimed
at providing of quality of service, elevation of consumers sa-
tisfaction etc. {2}.

As a result of implementation of standard general (to-
tal) management system must be formed, which objective
is optimization of management system, retrenchment of
costs, elevation of quality of service and goods etc. However
according to the author “generality” of management func-
tions includes main problems of adaptation to the processes
of education of high schools. Notions like service, good and
quality have already meant the policy of management in the
field of petroleum development.

However international companies and national structures
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of certification of standards under the conditions of adapta-
tion to educational market of Ukraine, Kazakhstan, Russia
and others still didn't define such issues like basic process,
result of education, service etc. There are some standardized
general word combinations in context of general recom-
mendations to the standard, which don’t have meaningful
interpretation for example “educational service good” or
“quality of product of education”...

There is also a procedure of reduced adaptation of notions
and inadequate translation of processes’ names, their func-
tions and relations. “Educational process” is not an urgent
and present, in context of process of higher education, thro-
ugh the hierarchy is lower than management or providing
process.

By the experience of the author and faculty specialists
who deal with education in the sphere of “Information
technologies” such an inadequate implementation of inter-
national standards lead to groundless expanse of nomenc-
lature of management recordkeeping and raw decreasing
of attention directly to educational process of transferring
and control of knowledge. Monitoring and control system
of quality of “educational processes” reduced to formation
of monitoring system and system of tight control which is
called “clerical work".

Synthesis of an organizational and pedagogical me-
thod.

Nowadays, SMQ establishes the recurrence of an organi-
zational basis of functioning of the university, and also orga-
nization of processes of interaction and complex insurance
of the quality of educational service according to a standard
position I1SO 9001 - a so-called loop of Deminga of PDCA
(“Plan-Do-Check-Act” - planning -action check (control) -
correction). [3,4].

However, the development stages and introduction of
this system of training aren’t considered from the point of
view of the informational and organizational interaction of
subjects and objects of educational process. Relying on the
previous researches of the author, [5,6] it is necessary to con-
sider “a loopback cycle” organizationally consistently: stu-
dent-department-university-customer (quality correction).

The structure of the developed subsystem and methods
of its introduction has to conform to the requirements of the
standard, and also give opportunity to improve the quality
of the educational process. This international standard esta-
blishes the general requirements to a control system of the
quality of services. However it has to guarantee a specifica-
tion of the definitions and interrelations on the condition of
the achievement of the high level of efficiency of the intro-
duction in the educational branch.

The National Aviation University (NAU) accepted this stan-
dard. But the leading world organizations - BUREAU-VERI-
TAS, TUEV-NORD on which the UN put functions of the in-
troduction and certification of the enterprises with various
forms of ownership didn't adapt it for the higher education.

The author defines further an organizational and pedago-
gical methods as set of forms and tutorials allocated for the
formation of the future IT experts with a certain professional
abilities, skills, contacts, educational and methodical me-
thods providing the formation of the set of the operations
directed on achievement of progressive changes in students
from the interrelation between subject and object of the



PERSPEKTYWY

educational service.

The author considers directly the development and
deployment of organizational and pedagogical methods
for the process of training of specific the IT specialists and
IT safety of the new educational area “Information Technolo-
gies”. Training of these experts has to be based on the stan-
dardized workers and curriculum which basis is the block of
the specialized professionally focused subjects on the basis
of which the research was conducted and scientificand edu-
cational experiment was established.

The university as the organization which accepted this
standard has to develop, standardize, introduce and sup-
port a control system of quality and constantly improve its
productivity according to the domestic and international
requirements.

For the purpose of introduction of the ISO, on higher edu-
cation institutions have to have the development and appli-
cation of a number of diverse tasks, namely:

- specification and description of the processes necessary
for realization of a control system of the quality;

- application of the processes of the management at all
levels of the organization taking into account principles of
sequence and interaction;

- definition of the criteria and methods necessary for en-
suring efficiency of functioning of the structure and proce-
dures of management;

- providing the existence of the resources and information
necessary for the support and monitoring of the system of
rendering of services, measurement and the analysis of the
quality of processes;

- taking measures necessary for the achievement of the
planned results and continuous improvement of these pro-
cesses, etc.

The quality of the management of formation of higher
education institutions, according to the modern interpreta-
tion of the ISO 9001 organizations of certification and the
relevant structures of universities, it is presented, as result of
the integration of the three global processes.

National higher education institutions and the organiza-
tions of certification of I1SO, refer educational business pro-
cesses of SMQ to the three main groups:

« management processes,

- processes of the higher education

- security processes.

Example of this approach is not the correct translation
and adaptation of the text of the international standard to
educational processes without mutually communications
with the real education. So according to the author, proces-
ses of the management and security processes, have espe-
cially administrative character as from the point of view of
the content of their functions and from the point of view
of logical-linguistically definitions and can be united in one
general process - management.

For example, the process of management and security,
according to the standard includes the following directions.

Management processes:

- management on the parties of the top management;
« the analysis of the SMQ from the top management;

- quality planning;
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- the analysis of the data for improvement;

- internal audits;

- management of inappropriate production;

- the correcting actions;

- the warning actions;

» monitoring and measurement of processes.
Security processes:

- management of documentation;

- human resource management;

- management of the infrastructure;

» management of publishing;

- management of the production environment;
« management of information resources of the library.

In the further analysis of the ISO standard, it is specified
that “educational process” and “scientific” is specified in one
context - “the processes of the higher education”. It is clear
that“the processes of the higher education” on the linguistic
pithiness can combine processes of management and secu-
rity, and in general is broader definition.

Thus all three processes lose educational and professional
filling. The description of the interrelations either is absent,
or bears the general sense of functional components of uni-
versity, does impossible effective introduction of the inter-
national quality of the standard. Researches showed that
the results do not correct the mutual relations but not the
validity of names of this section of the standard.

It is clear that the purposes and problems of “scientific
processes” and purely “educational processes” have one
basic root. However, these two processes also have various
standards and requirements to system: trainings, certifica-
tions, monitoring, financing, various criteria of quality of the
faculty, etc. and in final sense have different customers of
services. Therefore, it is expedient to divide the specified
processes on two isolated, but interconnected: educational
and scientific.

In scientific and educational process of higher education
institution, the author suggests to bring the following be-
low the directions are defined.

“Educational processes”:

- preuniversity preparation;

- Selection of entrants;

« Teaching and educational process;

« Educational and organizational activity;

« Educational and methodical activity;

« Design and development;

« Process of employment of graduates;

- The processes connected with consumers.

“Scientific processes”Fig. 1:

» Methodological ensuring processes of SMQ;

- Organization and carrying out scientific actions;

- Management of scientific activity of research parts;

« Information support of educational and scientific activi-
ty;

- Definition of the priority directions of researches;

- Development of specifications and design;
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- justification of the resource provision;
- Carrying out scientific researches;
« Processing and introduction of results of researches;

« Preparation of the research and educational personnel
of the top skills;

- Development of advertizing materials.

Scientific activity

logical organization and management of the
ensuring processes carrying out scientific scientific activity in
of the SMQ actions SRA

information support of
the educational and
sdentific activity

Development of TR.
justification of carrying omt the
providing of the researches
p—

processing and
introduction of the
results of the researches

Forming the main
directions of
researches

preparation of the research development of the
and educational personnel advertizing materials
of the highest quality

Forming the structural and logical scheme of an organiza-
tional and pedagogical method of improvement of quality
of preparation of IT of experts, we can note that its compo-
nents are existence and interaction only of three certain pro-
cesses of higher education institution.

Results of research

Thus, the organizational and pedagogical method is con-
sidered by the author within the three basic processes of the
SMQ of the higher education:

«  Processes of the general management;
«  Educational processes;
- Scientific processes.

In researches and development of an organizational and
pedagogical method, a special role and attention was paid
to the ensuring of the quality of the management of the hi-
gher education on the basis of “educational process” taking
into account compliance of the quality of preparation of IT
experts.

Within this method, problems of development of the pro-
grams and definition of means of achievement of the result
in improvement of the quality of preparation of IT experts
were also solved.

The specified method of training of specialists of IT branch
of education was caused by:

Development of the system of the standardized working
and curriculum plans of the of the specialized professional-
ly focused subjects on the basis of which the research was
conducted and established the experiment on support of
educational process of training of the IT in accordance with
the international ISO 9001 standard;

Development of the standards, introduction of the de-
finition, justification of the content of the concepts - the
electronic educational and methodical complex (EEMC) of
information resources (student-department-university-cu-
stomer).

the development of the organization of interaction and
introduction of system of electronic educational and me-
thodical resources (student-chair-university-customer);

methods and techniques of estimation of educational
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services according to the international I1ISO 9001 stan-
dard, taking into account domestic and foreign experience;

implementation of the organization, management and
correction of educational processes of formation of profes-
sional abilities and knowledge of students during prejob
training.

During researches it is defined, structural components of
an organizational and pedagogical method and interaction
of educational processes in higher education institution. It is
noted that educational process can't exist without constant
interrelations between directly educational process and its
components: management of higher education institution
and quality of education, scientific and processes of mana-
gement (fig. 2).

Fig. 2. Model of an organizational and pedagogical me-
thod on the basis of the ISO 9001 standard.
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Educational and organizational activity of basic structural
divisions of higher education institutions of faculty and cha-
ir have to provide the organization of training of students’
academic level of the bachelor, the master, certain spheres
of knowledge, the major and specialties according to stan-
dards of education: state, branch, standards of university.

Special place in the specified processes is taken by the
processes connected with consumers and employment of
graduates. Work of faculties (institutes), chairs has to be de-
fined according to requirements of consumers of IT branch
and to satisfy to modern requirements of labor market.
Communication with customers of educational services
causes realization of procedures of feedback not only with
IT enterprises and organizations, but also with graduates of
university (for graduate chairs). “Feedback” has to exist, as
the obligatory lever of correction of quality of services (inc-
luding: workers and curricula, the list of disciplines by tra-
ining, additional certifications, orientations of different ty-
pes the practices, etc.) when forming modern skills, abilities,
knowledge and functional duties of IT experts.

The chair has to keep documentary account on conside-
ration of questions of communication with consumers, data
on employment of graduates, references on employment,
and so forth.

The chair, according to processes of the standard, has to
define, collect and analyze the relevant data for improve-
ment of quality training of specialists with the modern level
of professional suitability. These data have to contain results
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of monitoring and measurement of processes, and also data
from other “third” relevant sources.

Information, concerning the analysis of interaction with
the consumer contains data about:

. satisfaction of the customer;

- compliance to requirements to production or educa-
tion service;

«  characteristics and tendencies of processes of provi-
ding educational services and production, including
possibilities of carrying out the warning actions for
correction of educational processes;

- work with service providers and their requirements to
quality of preparation of IT experts.

The corrective actions have to be defined in compliance
to consequences of certain discrepancies of educational
processes and interactions with the customer. The warning
actions have to correspond to consequences of potential
problems and risks of services and so forth. The higher edu-
cation institution has always improve the productivity of
management system of quality management, results of au-
dits, the analysis of services of the incoming and outgoing
data, corrective and warning actions, and so forth.

Conclusions

On the basis of the conducted researches, the main con-
ditions of increase of efficiency of quality of vocational tra-
ining of information technology specialists in the course of
realization of educational services due to the international
standards of 1ISO 9001:2008. On the basis of the conducted
researches it is established that introduction of provisions
of the international standards of the ISO series in the higher
education of the country has a number of shortcomings
and contradictions, total or partial absence of theoretical
bases of adaptation of the international requirements and
standards to educational processes of higher education in-
stitution. It is shown that reforming of the higher education
in this direction raise a question of critical correction of or-
ganizational and pedagogical activity of higher education
institution.

The organizational and pedagogical method of support
of educational process of information technology specialists
and their safety in work presented on the basis of the inter-
national standard ISO 9001: 9008.

Introduction of the developed method, showed further
increasing of efficiency and quality of realization of educa-
tional processes of preparation of IT experts and adequacy
of the made experiments.

Bibliography.

Resolution of CMU: About the approval of the list of
branches of study and profession due to which training of
competitors of the higher education is performed d/d April
29, 2015 [An electronic resource]. - No. 266. - Access mode:
http://zakon0 .rada.gov.ua/laws/show/266-2015-D0%BF %

International quality standard of 1ISO 9001: 2015 [Electro-
nic resource]. - 2015. - Access mode: https://www.iso.org/
obp/ui/#iso:std:is0:9001:ed-5:v1:en

Materials of the international organization of standardiza-
tion [Text]. - 1ISO 9001: 2000, ISO 17799, ISO 27001.

Matviychuk-Yudina, O. V. Standardization of definitions,

2/

NR 5 (20195)

concepts of educational activity and interrelations between
object and subject of educational services in the internatio-
nal standards. [Text] / A.V. Matviychuk-Yudina//Scientific Jo-
urnal Sciense Rise, Volume 6/1 (11) - 2015, S.82-88

W. Edwards Deming. Out of the Crisis [Text] / E. Deming//

Models of management of the leading corporations. - 2011.,
page 25-26

References:

Zhukov, V. K. (2002). Quality managing in uninterrupted
pedagogue system of education. Standard and quality, 9,
74-77.

Romanenko, Y. A. (2010). Education quality: point of un-
derstanding and estimation. Bulletin of Donetsk Institute of
Social Education, 6, 49-54.

International Standard Organisation materials. SO
9001:2000, 1SO 17799, ISO 27001.



PERSPEKTYWY

Daria Mroczek
studentka Wyzszej Szkoty Biznesu i Nauk o Zdrowiu w todzi

NR 5 (2015)

Dostep do narkotykéw przez mtodziez szkdl srednich

Streszczenie:

W artykule zostaty przedstawione wyniki badan dotyczacych
fatwego dostepu do narkotykéw przez mtodziez maturalna. Ce-
lem przeprowadzonych badan byto ukazanie prawnych aspektéw
zapobiegania zjawisku narkomanii. Przedmiotem analizy byty
,zachowania narkotykowe” mtodziezy szkét srednich. Postawione
przeze mnie pytania dotyczace przede wszystkim: miejsc, czynni-
kéw powodujacych popularnosé i wyboér danego narkotyku oraz
wiedza mtodziezy dotyczaca znajomosci przepiséw prawnych po-
zwolity mi w rzetelny i do$¢ precyzyjny sposoéb przyjrzec sie z bliska
problemowi narkomanii w Polsce. Wyniki okazaty sie zaskakujace,
gdyz wiedza o przepisach dotyczacych narkotykéw u nastoletnich
ankietowanych jest minimalna. Pomimo informacji, ktére w tatwy
sposéb mozna zdoby¢ przez Internet, media czy warsztaty prowa-
dzone w szkotach wiedza ankietowanej mtodziezy jest na bardzo
niskim poziomie.

Stowa kluczowe: narkomania, mtodziez ponadgimnazjalna,
prawne aspekty zapobiegania narkomanii, rodzaje narkotykéw,
kary za posiadanie narkotykéw, wiedza, czynniki, miejsca.

Access to drugs by adolescents of secondary schools
Abstract:

This paper presents the results of a study concerning easy access
to drugs of teenagers approaching the Matura exam. The purpose
of this study was to show the legal aspects of drug usage preven-
tion. The subject of the analysis was the “drug behaviour” of high
school students. The author of this paper posed research questions
concerning: the places and factors causing the popularity of spe-
cific drugs and the teenagers’ knowledge about the regulations.
Those questions allowed the author of this study to examine the
problem of drug usage in Poland in a reliable and precise way. The
results of the study proved to be surprising, as the high school stu-
dents knowledge of law pertaining to drug usage is minimal, de-
spite the vast availability of sources, such as the Internet, the media
or school workshops devoted to drug usage prevention.

Key words: drug addiction, high school youth, legal aspects of
drug usage prevention, types of drugs, penalties for drug posses-
sion, knowledge, factors, places.

Wprowadzenie

Zwykle problematyka siegania po narkotyki przez mto-
dych ludzi analizowana jest przez pryzmat konsekwencji
psychospotecznych oraz wychowawczych'. Rzadko podej-

1 Szymanowski T.,Patologia spoteczna — wybrane problemy, Wyzsza
Szkota Pedagogiki Specjalnej im. Marii Grzegorzewskiej, Warszawa 1991;
Cekiera Cz., Profilaktyka uzaleznien oraz terapia i resocjalizacja osob
uzaleznionych, Towarzystwo Naukowe KUL, Lublin 1993; Maxwell R.,
Drzieci, alkohol, narkotyk: przewodnik dla rodzicow, Gdanskie Wydawnic-
two Psychologiczne, Gdansk 1994; Wanat W., Narkotyki i narkomania,
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mowane sg rozwazania dotyczace prawnej edukacji mfo-
dziezy w tym zakresie, w tym, znajomosci ich prawa oraz
zwigzkéw pomiedzy funkcjonujgcym ustawodawstwem
a dostepnoscia i popularnoscia srodkéw psychoaktywnych
wsréd mtodziezy.

W artykule przedstawione zostang wyniki badan doty-
czace miejsc, w ktérych mtodziez najczesciej ma dostep do
narkotykow (ich pozyskiwanie oraz zazywanie) oraz wiedza,
jaka dysponuje mtodziez, na temat prawnych aspektow sie-
gania po narkotyki.

Prawne aspekty zapobiegania narkomanii

Ukazato sie wiele opracowan, w ktérych przedstawiono
prawne aspekty zapobiegania narkomanii. Moja uwage
zwrdcita pozycja: Zapobieganie narkomanii w Swietle pol-
skiego prawa (1988), Tadeusza K. Chrusciela, gdzie czytamy:
,Ustawa o zapobieganiu narkomanii stwarza podstawy do
szeroko pojetej profilaktyki, leczenia, readaptacji oraz reso-
cjalizacji (w odniesieniu do 0s6b, ktére wskutek uzaleznienia
popadty w konflikt z prawem). Niezaleznie od tego ustawa
stwarza tez warunki do stosowania surowych kar wobec
tych zwilaszcza oséb, ktére same nie bedac uzaleznione po-
dejmuja dziatania, najczesciej dla zysku, w celu uzaleznienia
innych"2.

Autor wymienia réwniez, trzy podstawowe, a zarazem bar-
dzo istotne zatozenia, na ktérych dana ustawa opiera swe
dotychczasowe postanowienia oraz skutecznos¢ w zwalcza-
niu i zapobieganiu zjawisku jakim jest narkomania. Zaliczaja
sie do nich przede wszystkim:

« ,natozenie na organy panstwowe obowiazku podej-
mowania wszechstronnych dziatarh zmierzajacych do
zapobiegania narkomanii i wspierania w tym zakresie
dziatalnosci organizacji spotecznych, kosciota i innych
zwigzkéw wyznaniowych™.

«  ,urzeczywistnienie podstawowych zadan przez dzia-
talnos¢ wychowawczg i profilaktyczna, kontrole nad
Srodkami, ktére moga prowadzi¢ do narkomanii, oraz
leczenie, rehabilitacje, a takze readaptacje i resocjali-
zacje 0s6b uzaleznionych™.

« ,stworzenie Funduszu Zapobiegania Narkomanii
w celu zapewnienia infrastruktury w tej dziedzinie
i finansowania koniecznych potrzeb, nie wytaczajac
udzielania pomocy osobom uzaleznionym i ich rodzi-

Iskry Warszawa 2006

2 Chrusciel T.K., Zapobieganie narkomanii w Swietle polskiego prawa, Wy-
dawnictwo Prawnicze, Warszawa 1988, s. 14

3 Tamze, s.14.
4 Tamze, s.14.
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nom”.

Ustawa, pomimo zatwierdzonego przez mocodawce
modelu profilaktyczno-leczniczego, ktéry obejmuje swym
zakresem zapobieganie zjawisku narkomanii, w wielu
przypadkach okazataby sie nieskuteczna, gdyz nie posiada
sankgcji karnych, ktére w duzym stopniu i czesto, ochraniaja
osoby uzaleznione od substancji psychoaktywnych. Nalezy
jednak bra¢ pod uwage, iz osoba, ktéra dopuszcza sie prze-
stepstwa, bedac uzalezniong od narkotykéw i posiadajac
$wiadomos¢ w jego popetnianiu, nie bedzie miata mozliwo-
$ci skorzystania z przystugujacej jej ochrony. Przepisy karne,
ktére zostaty zawarte w Ustawie o przeciwdziataniu narkoma-
nii bardzo jasno wskazuja, ze:

Art.53. 1. Kto, wbrew przepisom ustawy, wytwarza, prze-
twarza albo przerabia srodki odurzajace lub substancje psy-
chotropowe albo przetwarza stome makowa, podlega karze
pozbawienia wolnosci do lat 3.5

2. Jezeli przedmiotem czynu, o ktérym mowa
w ust.1, jest znaczna ilo$¢ srodkéw odurzajacych,
substancji psychotropowych albo stomy makowej lub czyn
ten zostat popetniony w celu osiagniecia korzysci
majatkowej lub osobistej, sprawca podlega grzyw-
nie i karze pozbawienia wolnosci na czas nie krotszy od lat
3.7
W Swietle polskiego prawa z art. 62 ust.1 ustawy dotycza-
cej przeciwdziataniu narkomanii wynika, ze za przestepstwo
jakim jest posiadanie substancji psychoaktywnych grozi
kara pozbawienia wolnosci do lat 3. W zaleznosci od ilosci
posiadanych substancji kara ta moze by¢ mniej rygorystycz-
na. Sad wymierzajac kare pozbawienia wolnosci, przede
wszystkim bierze pod uwage rodzaj i ilo$¢ posiadanych nar-
kotykéw, dotychczasowy tryb zycia osoby oskarzonej, jego
karalnos¢, zachowanie po dokonaniu przestepstwa a takze
sposdb w jaki oskarzony odnosi sie do Wysokiego Sadu.
W przypadku posiadania od kilku do kilkunastu gram srod-
kow psychoaktywnych Sad orzeka kare pozbawienia wol-
nosci od kilku miesiecy do 1 roku 16 miesiecy z warunko-
wym zawieszeniem jej wykonania od 2 do 5 lat. W sytuadji,
gdy oskarzony posiada niewielka ilos¢ narkotyku, np. 0,5
grama amfetaminy czy 1g marihuany, ma szanse warunko-
wego umorzenia kary przez Sad. Dzieje sie to wowczas, gdy
oskarzony nie byt wczesniej karany.

Osoby wchodzace w konflikt z prawem, w zwigzku z posia-
daniem narkotykéw stanowia zr6znicowanga grupe spotecz-
n3. Z doswiadczen policji wynika, ze dominujg zatrzymania
za posiadanie niewielkiej ilosci narkotykéw, przede wszyst-
kim marihuany. Wsréd zatrzymanych sa zaréwno osoby uza-
leznione od srodkéw psychotropowych, dilerzy oraz osoby
okazjonalnie siegajace po narkotyki. W tej ostatniej grupie
nierzadko mozna spotka¢ osoby o wysokim statusie spo-
teczno-zawodowym.? Funkcjonariusze policji zajmujacy sie
prewencja: ,hie specjalizuja sie w wykrywaniu przestepstw
narkotykowych, maja jednak prawo do kontroli i przeszuka-
nia kazdej osoby, ktéra z okreslonych powodéw wzbudzi ich
podejrzenia™.

5 Tamze, s.14.

6 Srogosz T., Ustawa o przeciwdziataniu narkomanii - Komentarz, Wydaw-
nictwo C.H.Beck, Warszawa 2006.

7 Tamze.

8 Kuzmicz E., Karanie za posiadanie, Instytut Spraw Publicznych, Warsza-
wa 2009.

9 Tamze, s.41.
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Badania wiasne

Celem podjetych przeze mnie badan byta préba okresle-
nia ,zachowan narkotykowych” miodziezy szkét srednich
z perspektywy prawnych aspektéw zapobiegania narko-
manii czyli: identyfikacja miejsc, w ktérych siegaja po nar-
kotyki, sposobéw docierania do srodkéw psychoaktyw-
nych, ocena ich wiedzy dotyczacej prawnych konsekwencji
kontaktu z narkotykami. Przedmiotem badan byly opinie
oraz deklaracje zgierskich maturzystéw. Badania zostaty
przeprowadzone w styczniu 2014 roku w czterech ponad-
gimnazjalnych szkotach w Zgierzu. Badaniu poddano 122
uczniéw klas maturalnych, z czego 60 to uczniowie liceum,
natomiast pozostata reszta to uczniowie technikum (62). Do-
konatam losowego wyboru préby badawczej w obrebie obu
szkot. Jesli chodzi o miejsca badan, dwie szkoty zgierskie, byt
to celowy wybdr. Badaniem objetam bowiem uczniéw, kté-
rych nie mozna jednoznacznie przypisac ani do tych, ktérzy
zamieszkujg (i spedzajg wiekszos¢ czasu wolnego) w prze-
strzeni matego miasta, ani tez, wielkiego miasta. Zgierz to
55,717 tysieczne miasto, znajdujace sie w bezposrednim sa-
siedztwie wielkiego miasta, jakim jest t6dz. Mtodziez miesz-
kajaca w Zgierzu posiada tatwy dostep do spedzania czasu
wolnego w todzi (sprzyja temu, miedzy innymi, bezposred-
nia komunikacja tramwajowa faczaca dwa miasta). Dlatego
tez, badanej przeze mnie grupie mtodziezy nie mozna jed-
noznacznie przypisa¢ whasciwosci zycia w matym miescie
(Zgierz). Badani ,balansujg” pomiedzy przestrzenig i wiasci-
woscig zamieszkiwania matego miasta i wielkiego.

Wyniki badan

Analiza wynikéw badan pozwolita zidentyfikowa¢ miej-
sca, w ktérych mtodziez siega najczesciej po narkotyki. Miej-
sca te mozna podzieli¢ na pie¢ obszaréw. Pierwszy z nich
to otoczenie szkolne, czyli przestrzen, w ktdrej mtodziez
spedza najwiecej swojego czasu. Wydaje sie, ze dostepnosc
narkotykéw na terenie szkoty nie jest jednorodna. Majac
do wyboru szkote i domy bliskich znajomych - uczniowie
liceum zdecydowanie wybieraja drugie rozwigzanie (szkota
20%, domy bliskich znajomych 68,2%). Natomiast jesli cho-
dzi o uczniéw technikum, na szkote wskazato 80% ankieto-
wanych na domy bliskich znajomych 31,8%.

Drugi obszar jest scisle zwigzany z miejscami uprawiania
sportu. Tu mtodziez uczestniczy biernie, w charakterze wi-
dza lub bedac aktywnym uczestnikiem zaje¢ sportowych.
W tabeli pojawity sie do wyboru: kluby sportowe, sitownie
i imprezy o charakterze sportowym. Analiza uzyskanych
danych pokazata réznice miedzy mtodziezg z technikumii li-
ceum. Uczniowie liceum, majac do wyboru: kluby sportowe,
sitownie oraz imprezy o charakterze sportowym, wskazywa-
li, w pierwszej kolejnosci kluby sportowe i imprezy o charak-
terze sportowym, jako miejsca, w ktérych najczesciej siega
sie po narkotyki. Natomiast uczniowie technikum odwrot-
nie. Ich zdaniem imprezy o charakterze sportowym sg miej-
scem, w ktérym bardzo czesto siega sie po narkotyki (100%
ankietowanych). Jesli chodzi o sitownie poglady mtodziezy
byty do siebie podobne (42,9% liceum, 57,1% technikum).

Trzeci obszar zwigzany z zagrozeniem narkotykowym
koncentruje sie przede wszystkim na ulubionej przez mto-
dziez muzyce. Obszar badan obejmuje: kluby, dyskoteki,
réznego rodzaju imprezy muzyczne. W tym przypadku
réznica miedzy wyborami uczniéw liceum i technikum wy-
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nosi, mniej wiecej 10% i jest ona wartoscig powtarzajaca sie
(uczniowie liceum rzadziej wybieraja kluby, dyskoteki, réz-
nego rodzaju imprezy muzyczne - srednio 45%, uczniowie
technikum, miejsca te wybierajg czesciej, bo w okoto 55%).

Kolejny obszar badan to: parki, bramy i ulice. Uczniowie
liceum, miejsce szczegdlnie sprzyjajace sieganiu po nar-
kotyk wskazali park (75%), kolejno: bramy (68,8%), i ulica
(53,8%). Zdaniem uczniéw technikum na pierwszym miejscu
jest ulica (46,2%), nastepnie bramy (31,3%) i parki (25%).

Inna przestrzen, w ktérej na co dzien przebywa mtodziez,
to miejsca kojarzone ze swobodg, brakiem kontroli, jakie-
kolwiek nadzoru, po prostu miejsce wolnosci. W tym przy-
padku deklaracje uczniéw liceum i technikum byty iden-
tyczne (obozy/kolonie 50%, miejsca znane tylko srodowisku
0s0b zazywajacych narkotyki w obu przypadkach wynosito
50%).

Najczestszymi motywami wyboru miejsca, w ktérym
mtodziez zazywa narkotyki s3: poczucie bezpieczenstwa
(48,4%), chec przezycia ryzyka (24,6%) a takze przypadek
(21,3%). Ankietowani zgodnie twierdzili, ze poczucie bez-
pieczenistwa, towarzyszace sieganiu po narkotyki, kojarzy
im sie, przede wszystkim, z zaufaniem do ludzi, z ktérymi sie
spotykaja a takze z minimalizowaniem ryzyka bycia przyta-
panym na zazywaniu jakiejkolwiek substancji psychoaktyw-
nej.

Tabela nr 1. Miejsca, w ktérych najtatwiej mtodziez zdoby-
wa narkotyki

.. Uczniowie

Uf_fz‘e'z""""e Techni- Razem

Wyszczegélnienie N= 60 kum N=122
% N=62 %
%

Poprzez oferty w Internecie 11,7 11,3 11,5
W srodowisku znajomych z im-
prez muzycznych i sportowych <o 2l S
W szkole 6,7 19,4 13,1
Na dyskotece 41,7 40,3 41,0
Na osiedlu 35,0 33,9 34,4
Na koncercie 5,0 6,5 5,7
W parku 5,0 4,8 4,9
Inne, jakie...? 50 1,6 33

Dane nie sumujq sie, do 100%, poniewaz ankietowani mo-
gli wskazac wiecej niz jednq odpowied?Z.
Zrédto: Badania wtasne

Dane umieszczone w tabeli nr 1 zwigzane sg z miejscami,
w ktérych najtatwiej mtodziez zdobywa narkotyki. Ucznio-
wie liceum na pierwszym miejscu wskazali dwie réwnowa-
zace sie odpowiedzi: sSrodowisko znajomych z imprez mu-
zycznych i sportowych oraz na dyskotece, po 41,7 % .

W opinii ucznidw technikum najefektywniejszym
miejscem zdobycia substancji psychoaktywnej jest dysko-
teka, 40,3 %, nastepnie miejsce zamieszkania (np. osiedla)
- 33,9%. Dla uczniéw z liceum drugie miejsce zajmuje tak-
ze odpowiedz: na osiedlu, uzyskujac tym samym (35,0%)
uznania ankietowanej mtodziezy. Trzecie miejsce, zaréwno,
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uczniow liceum, jak i technikum, zajmuje odpowiedz: po-
przez oferty w Internecie, ktore zdaniem ankietowanych staja
sie fatwym sposobem do pozyskiwania narkotykéw (kolej-
no: 11,7%i 11,3%).

Uczniowie licceum najrzadziej wybierali odpowiedZ: na
koncercie, w parku oraz inne, jakie...?, ktére otrzymaty po tyle
samo gtosow (5,0%). Uczniowie technikum jako ostatniag
wskazywali odpowiedz: inne, jakie...?- jedynie 1,6%. Miej-
sca czwarte i pigte, ich zdaniem, to: na koncercie (6,5%)
oraz w parku (4,8 %). Catosciowa analiza ankiety wskazuje,
ze miejscem, gdzie najtatwiej mozna zdoby¢ narkotyki sa
dyskoteki (41%). Natomiast drugie miejsce réwnorzednie
zajmuja: Srodowisko znajomych z imprez muzycznych i spor-
towych (34,4%) oraz zamieszkate przez ankietowanych osiedla
(34,4%).

Tabela nr 2. Rodzaje najbardziej popularnych narkotykéw
wsréd miodziezy

Uczniowie  Uczniowie Tech-

L. Liceum nikum Razem

Wyszczegélnienie: N= 60 N= 62 N=122
% % o
(] (]

Marihuana 96,7 87,1 91,8
Amfetamina 25,0 29,0 27,0
Haszysz 233 19,4 21,3
LSD 10,0 12,9 11,5
Kokaina 11,7 9,7 10,7
Heroina 6,7 6,5 6,6
Ekstazy 15,0 16,1 15,6
Inne, jakie..? 33 6,5 4,9

Dane nie sumujq sie, do 100%, poniewaz ankietowani mogli
wskazac wiecej niz jednqg odpowied?z.
Zrédto: Badania whasne

Dane pokazane w tabeli nr 2 zwigzane sg z najbardziej
popularnymi narkotykami wsréd mitodziezy. W pierwszej
kolumnie tabeli zostato umieszczone siedem najbardziej
popularnych narkotykéw, ktére moga zazywac badani.
Zaréwno uczniowie liceum jak i technikum uznali, ze naj-
bardziej popularnymi substancjami psychoaktywnymi sa:
marihuana(96,7%:87,1%), amfetamina(25,0%:29,0%) i ha-
szysz(23,3%:19,4%). Najbardziej popularnym srodkiem odu-
rzajagcym zaréwno wsréd ucznidw liceum i technikum oka-
zata sie marihuana z wynikami: 96,7%: i 87,1%.

Najmniejszym zainteresowaniem wszystkich badanych
cieszyfa sie odpowiedz: inne, jakie...?, ktéra uzyskata: 3,3%
i 6,5% poparcia ankietowanej mtodziezy. Potaczenie wyni-
kow ankiet, w obu typach szkét, przedstawione w ostatniej
kolumnie tabeli pokazuje, ze najbardziej popularng sub-
stancja psychoaktywna wsréd ankietowanej mtodziezy jest
marihuana z wynikiem 91,8%. Na ostatnim miejscu klasyfi-
kuje sie odpowiedz: inne, jakie...? z wynikiem 4,9%.
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Tabela nr 3.
nego narkotyku

Czynniki, ktére powoduja popularnosc¢ da-

Uczniowie Uczniowie

Liceum Technikum S

Wyszczegélnienie: N=60 N= 62 N=122
% % 2
(] (]

Bo jest modny 20,0 12,9 16,4
Bo jest tani 10,0 11,3 10,7
Bo jest fatwo dostepny 60,0 41,9 50,8
Bo jest polecany przez
znajomych 21,7 17,7 19,7
Bo jest polecany przez
osoby, ktorym sie ufa L =3 e
Bo ma dziatanie, jakiego
oczekuje osoba go zazy- 33,3 29,0 31,1

wajaca

Zrédto: Badania whasne

Dane przedstawione w tabeli nr 3 zwigzane sa z czynnika-
mi, ktére powoduja popularno$¢ danego narkotyku. Okazu-
je sie, ze dla maturzystéw decydujacym czynnikiem siegania
po wybrang substancje odurzajaca jest jej fatwa dostepnos¢
(50,8%) oraz dziatanie, jakiego oczekuje osoba go zazywajqca
-31,1% - ostatnia kolumna tabeli nr 3.

Réznica stanowisk pomiedzy uczniami liceum a techni-
kum widoczna jest w odpowiedzi pierwszej. Licealisci, cze-
sciej, niz uczniowie technikum, w wyborze narkotyku, kie-
ruja sie modg na dany specyfik: licealisci -20,0%, uczniowie
technikum -12,9%. | réwnie czesciej licealisci,niz ucznio-
wie technikum, wskazuja tatwq dostepnos¢ narkotyku, jako
znaczacy czynnik decydujacy o jego popularnosci (60,0%:
41,9%).

Tabela nr 4. Czynniki decydujace o wyborze danego nar-
kotyku

Uczniowie Uczniowie
" 5 Razem

Wyszczegélnienie: Liceum Technikum i :220/

N=60% N=62% = °
gcz)gf:éilaczas oraz efekty 31,7 226 27.0
Cena narkotyku 15,0 17,7 16,4
Opinia $rodowiska zazywa-
jacego narkotyki na temat 21,7 9,7 15,6
danego specyfiku
Szybkos¢ wchtaniania
narkotyku 6.7 48 5.7
tatwa dostepnosc danego
narkotyku 6.7 1.3 9.0
Zadne z powyzszych,
odrzucitbym/-abym taka 50,0 51,6 50,8

propozycje bez wahania

Dane nie sumujq sie, do 100%, poniewaz ankietowani mogli
wskazac wiecej niz jednq odpowied?z.

Zrédto: Badania wtasne

Dane umieszczone w tabeli nr 4 dotyczg czynnikéw de-
cydujacych o wyborze danego narkotyku. Za najbardziej
istotne czynniki decydujace o wyborze danego specyfiku
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wyszczegélniono: rodzaj i czas oraz efekty dziatania, cene,
opinie srodowiska zazywajqcego narkotyki, szybkos¢ wchfa-
niania bqgd? tatwq jego dostepnosc¢. Ostatnia w tabeli odpo-
wiedz wskazywata, ze osoba biorgca udziat w ankiecie nie
databy sie przekona¢ do zazycia narkotyku, bez wzgledu na
czynniki przedstawione we wczesniejszych odpowiedziach.
Okazato sieg, ze te odpowiedz wybrata ponad potowa ankie-
towanych respondentéw (50,8%). Ale tez, waznym czynni-
kiem decydujacym o wyborze danego narkotyku, zdaniem
badanych jest szybkos¢ jego wchtaniania (5,7%), nastepnie
brak probleméw z jego pozyskaniem (9%). Podobnie do ta-
beli nr 3, uczniowie liceum przykfadaja duzo wieksza wage,
niz uczniowie technikum, do opinii srodowiska zazywajqcego
narkotyki na temat danego rodzaju (21,7%: 9,7%).

Kolejnym analizowanym zagadnieniem jest znajomos¢
ustawodawstwa dotyczacego przeciwdziatania narkotykom
przez mtodziez maturalna.

Tabela nr 5. Wiedza, ktéra posiada mtodziez na temat wy-
miaru kary za posiadanie narkotykéw w Polsce

Wyszczegélnienie: Uczniowie  Uczniowie Razem
Liceum Technikum N=122
N=60 N=62 %

% %

Wysoka grzywna 35,0 29,0 32,0

Do 12 lat wiezienia 46,7 45,2 459

Pozbawienie praw publicz-

nych 5,0 1,6 33

Zobowigzanie do okreslo- 1,7 21,0 16,4

nego zachowania
Dane nie sumujq sie, do 100%, poniewaz ankietowani mogli
wskazac wiecej niz jednq odpowied?z.
Zrédto: Badania whasne

Dane umieszczone w tabeli nr 5 pokazujg obraz wiedzy
miodziezy na temat zasad prawnych dotyczacych wymiaru
kary za posiadanie narkotykéw w Polsce. Analiza powyzszej
tabeli pokazuje, ze prawie potowa ankietowanej mtodziezy
udzielita poprawnej odpowiedzi na zadane pytanie. Wynik
ten jest niezbyt zadawalajacy, poniewaz oznacza, ze ankie-
towana mtodziez posiada niedostateczng wiedze na temat
prawa zwigzanego z posiadaniem narkotykéw. Catkowita
analiza ankiety pozwala na umieszczenie poprawnej odpo-
wiedzi na pierwszej pozycji z wynikiem 45,9% jednak nieco
mniej otrzymata odpowiedz wysoka grzywna, ktéra uzyskata
32%. Zatem z wynikéw ankiety wynika, ze skoro mtodziez
posiada tak mata wiedze na temat kar za posiadanie narko-
tykow nalezatoby ja odrobine poszerzy¢.

Tabela nr 6. Znajomos$¢ aktualnych przepiséw prawnych,
dotyczacych posiadania narkotykéw przez ankietowang
miodziez

Uczniowie Uczniowie
Liceum Tech- e

ik =
N-60% pukum  N=122%

Wyszczegoélnienie:

W Polsce posiadanie nawet niewiel-

kiej ilosci narkotykow jest przestep- 80,0 59,7 69,7
stwem

W Polsce posiadanie niewielkiej ilosci
narkotykéw nie jest przestepstwem

i nie ponosi sie zadnych konsekwencji
prawnych

6.7 81 74
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W Polsce posiadanie niewielkiej ilosci

narkotyku, co prawda jest przestep-

stwem, ale policja nie ma obowigzku 10,0 12,9 11,5
$cigania osob, ktére maja narkotyki

jedynie na wiasny uzytek

Nie wiem 8,3 16,1 12,3

Dane nie sumujq sie, do 100%, poniewaz ankietowani mogli
wskazac wiecej niz jednq odpowied?z.
Zrédto: Badania wiasne

Dane pokazane w tabeli nr 6 zwigzane sg z znajomoscia
aktualnych przepiséw prawnych dotyczacych posiadania
narkotykéw przez ankietowang mtodziez. Analiza odpowie-
dzi zawartych w pytaniu 6 prowadzi do podobnych wnio-
skéw, ktére wynikaty z tabeli nr 5. Na prawidtowa odpo-
wiedz, ktéra mowi, ze w Polsce posiadanie nawet niewielkiej
ilosci narkotykow jest przestepstwem wskazato ponad 69,7%
ankietowanych maturzystow. Z pofagczenia odpowiedzi dru-
giej i trzeciej wynika, ze 20% badanej miodziezy jest prze-
konana o bezkarnosci posiadania substancji psychoaktyw-
nych, a tym samym naraza sie na konflikt z prawem.

Tabela nr 7. Wiedza ankietowanych na temat kar groza-
cym osobom, ktérym udowodniono posiadanie narkotykéw
na wiasny uzytek

Uczniowie Uczniowie

" 5 Razem
Wyszczegélnienie; Liceum Technikum N= 12220/
N=60% N=62% = °
Kara grzywny, kara ograni-
czenia wolnosci albo kara 483 50,0 49,2

pozbawienia wolnosci do
1 roku

Upomnienie przez sad albo
skierowanie sprawy do 11,7 3,2 74
kuratora sadowego

Doz6r policji oraz udziat 16,7

w terapii uzaleznien i a7

Nie wiem 26,7 41,9 34,4

Dane nie sumujq sie, do 100%, poniewaz ankietowani mogli
wskazac wiecej niz jedng odpowiedz.
Zrédto: Badania whasne

Dane przedstawione w tabeli nr 7 dotycza wiedzy ankie-
towanych na temat kar grozacym osobom, ktérym udowod-
niono posiadanie narkotykéw na wtasny uzytek. Powyzsze
zestawienie odpowiedzi mtodziezy na pytanie o kary gro-
zace osobom, ktérym udowodniono posiadanie substancji
psychoaktywnych na wiasny uzytek, potwierdza obserwa-
cje z dwéch poprzednich tabel. Wiekszos¢ ankietowanej
mifodziezy nie posiada wiedzy w tej kwestii (34,4%). Jednak
49,2% ankietowanych maturzystéw podato prawidtowa
odpowiedz dotyczacg kar grozacym osobom, ktérym zo-
stato udowodnione posiadanie substancji odurzajacych na
wiasny uzytek. Analiza poréwnawcza wypowiedzi liceali-
stow i uczniéw technikum pokazuje, ze uczniowie liceum
rzadziej wskazywali poprawng odpowiedz na zadane pyta-
nie (uczniowie technikum 50,0%: licealisci 48,3%). Pomimo
takich wynikow szkoty musza przytozy¢ wieksza wage do
edukacji mtodziezy w powyzszym temacie.
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Tabela nr 8. Wiedza ankietowanych na temat zasad wy-
mierzania kar za posiadanie narkotykéw

Uczniowie Uczniowie
7 5 Razem

Wyszczegélnienie: Liceum Technikum NI 1122 %

N=60 % N=62% = °
llosci posiadanych sub-
stancji niedozwolonych Sy I e
Tego, czy osoba posiadaja-
ca narkotyki jest uzaleznio- 5,0 8,1 6,6
na czy nie
Tego, czy osqba posiada-
jaca narkotyki zostata na 36,7 33,9 352

posiadaniu ich przytapana
pierwszy raz czy kolejny
Dane nie sumujq sie, do 100%, poniewaz ankietowani mogli
wskazac wiecej niz jednq odpowied?z.
Zrédto: Badania wtasne

Dane umieszczone w tabeli nr 8 zwigzane s3 z wiedza,
jaka posiadaja ankietowani na temat zasad wymierzania kar
za posiadanie narkotykéw. Ankietowana mtodziez posiada
duza znajomos¢ wiedzy na temat zasad wymierzania kar
za posiadanie narkotykéw, bowiem poprawnej odpowiedzi
udzielito ponad 75,4% respondentéw. Jednak nie mozemy
na podstawie tabeli nr. 8 stwierdzi¢ ,na ile ,swiadomos¢ gro-
zacej kary jest w stanie powstrzyma¢ mtodego cztowieka
przed zakupem, zazywaniem badZz rozpowszechnianiem
srodkéw odurzajacych. Catkowita analiza ankiety pokazuje,
ze na drugim miejscu, po poprawnej odpowiedzi z wyni-
kiem 75,4 %, pojawia sie odpowiedz czy osoba posiadajgca
narkotyki zostata na ich posiadaniu przytapana po raz pierw-
szy czy kolejny - 35,2 % . Ostatnie miejsce w ankiecie, ucznio-
wie liceum i technikum, to odpowiedz czy osoba posiadajqca
narkotyki jest uzalezniona czy nie, na ktérg oddali 6,6 % swo-
ich gtoséw.

Podsumowanie

Reasumujac, osobami najbardziej narazonymi na kontakt
z narkotykami sa przede wszystkim, mtode osoby uczeszcza-
jace jeszcze do gimnazjum lub szkét ponadgimnazjalnych.
Z wyzej wymienionych badan wynika, ze mtodzi ludzie nie
do konca zdaja sobie sprawe z konsekwencji prawnych ja-
kie groza im za posiadanie, handlowanie czy tez zazywanie
substancji psychoaktywnych. Ich niepetna wiedza na temat,
w powyzszej pracy przedstawionych zagrozen, moze wyni-
kac z faktu, iz wspotczesna miodziez, w duzej mierze, czerpie
wiedze o Swiecie z Internetu - nie nalezy tego, oczywiscie,
demonizowac¢ - bierze, bezkrytycznie, wzorce z massme-
diéw, sugeruje sie lub po prostu poddaje, opinii réwiesni-
kow.

Nalezy sobie zadac pytanie, jaka jest rola wspétczesnego
pedagoga, jaka rola mediow, jaka rola autorytetéw, tez, ty-
pu-idole zbiorowej wyobrazni? Jak ksztattowac¢ srodowisko
szkolne i rodzinne tak, zeby wspétczesna mtodziez, w petnej
wolnosci, czyli krytycznie, spojrzata na problem narkoty-
kow?
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To juz tematy na inng prace.
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Strategies, techniques and methods of media education
In the USA

Abstract:

Different strategies, techniques and methods of media ed-
ucation in the USA are described and analyzed. Integration
of media education in various school subjects is shown. The
key concepts of media education are given. The prospects
for the development of this problem are determined.

Key words: media education, media literacy, critical think-
ing

Television, Internet, music, video games, magazines and
other media have great influence on children. Many critics,
public health officials and scholars identify media exposure
as a risk factor and consider media literacy as a protective
factor. Many research shows that media literacy education
can affect children’s decision-making behaviours about al-
cohol, drugs, violence and other negative content. Children
must be critical media consumers and have skills and hab-
its of media literacy. Than a decade ago Ernest L. Boyer, the
president of the Carnegie Foundation for the Advancement
of Teaching, concluded: It is no longer enough simply to
read and write. Students must also become literate in the
understanding of visual images. Our children must learn
how to spot a stereotype, isolate a social cliché, and dis-
tinguish facts from propaganda, analysis from banter, and
important news from coverage” [3, p. 8]. Today educators,
scholars, parents consider that one of the main task of Amer-
ican education is to develop media education.

The purpose of this article is to examine and analyze direc-
tions, strategies and different methods of media education
in the USA which provide the information protection of
children.

In recent years, there are many works of American, British,
Canadian researchers on analyzing different directions,
strategies and methods of media education which prepare
media literate children and protect them from negative
media influence in the USA. This problem is described
in the works of such authors as. Bazalgette C., Bucking-
ham D., Worsnop Ch., Duncan B., Jolls T., Kubey R., Master-
man L, Montgomery K, McLuhan M., Pungente J., Rogow F,
Thoman E., Tyner K., Hart T., Hobbs R etc.

Compared with some of the leading countries of the
world such as United Kingdom, Canada, Australia, the USA
defined that education about media must be integrated
across the curriculum and must be compulsory at all levels
of secondary school not so long ago. By examining current
educational frameworks in the states we found that all fifty
state curricular frameworks now contain one or more ele-
ments of media education in different disciplines. We also
assessed in which disciplines the media education elements
are appeared: English, language and communication arts
- forty six states, Social studies, history and civics - thirty
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states, Health, nutrition and consumerism - thirty states,
Media strand - seven states. In Language Arts media edu-
cation builds on the traditional four strands of instruction:
reading/writing and listening/speaking by adding two addi-
tional strands: viewing/re-presenting [8].

The world’s first curriculum on media education for stu-
dents of eleventh form was developed by a famous Cana-
dian scientist McLuhan M. in 1959. Until that time there was
no integral concept and system of media education or me-
dia literacy. In 50s years of the last century media education
in the USA were based on cinematography material, press,
television, radio, etc. It exists in the form of autonomous di-
rections and programs [6, p. 18]. So, theoretical works of Mc-
Luhan M [39] had a great influence on the process of media
education in the USA. Analysis of American scientificand ed-
ucational literature of media education shows that American
scholars and experts rely on theoretical concepts developed
by C.Bazalgette C., McLuhan M., Masterman L. etc.

Theory and methods of media education in the USA
are also based on the experience of the famous educator
Dewey J.. Collection of child’s personal experience leads
to the education of his personality. Dewey J. put forward
the idea of creating a ,tool” pedagogy that is built on
spontaneous interests and personal experiences of the child.
According to this concept training should be built on game
and labour activity, where every child’s action becomes an
instrument of his knowledge, his own discovery, a way of
understanding the truth. This way of knowing pragmatists
seemed more appropriate to the nature of the child, rather
than the usual message of his knowledge. The result of
training, according to Dewey J., was to be the development
of thinking skills, which is understood as the ability of self-
learning. The objectives of the training were the ability
to cope with life's challenges, creative skills, enriching
experience [1, p. 277-291]. Thus, Dewey J. opposed the
authoritarian approach to education and advocated creative
approach, based on critical thinking and different types and
forms of students’ activities which should correspond to
their abilities and interests. One of such methodics is called
Dilemmas + Decisions (D+D). It's a model for developing
critical media literacy, involving both media analysis and
media production, that aims to deepen students’ ability to
identify, analyze, and act upon issues in their community.
As a transformative pedagogy, Dilemmas + Decisions uses
a problem-posing approach that begins with a genuine
problem of student interest and encompass four underlying
objectives:initial analysis, students intellectually engage, act
upon, creating a media product, presenting their production
[2]. Undoubtedly, American media educators use elements
of this concept in their methodical approach.

Analyses of scientific and education works demonstrates
that methodology of media education, adopted in education
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institutions in the USA, has following characteristics [2, 3,5,
6,7,9,12]:

a) it is integrated into the study of the various school
subjects (Language Art, History, Social science, English
language and Literature, Ecology, Health, Music, Law and
others.);

b) it is based on the key concepts of media education:
category, language, agency, technology, audience,
representation etc,;

) it is based on the study of specific topics, which are
associated with the process of creating media texts, their
species and genre features, structure and characteristics,
ideas etc. ;

d) it is based on the concentric study of media material
instead of sequential or linear studying of key aspects of
media education;

e) it uses such traditional forms of education as a lesson,
practical and seminars, excursions, individual work. But
more often it is used practical exercises — use of media
technologies: the production of posters, video, drawing
synopsis, scenario planning etc.). Teachers use such
methods as problem method (for example, analysis of the
plot, situations, the characters, the author’s point of view
of media text, comparison of different points of view etc.),
heuristic method, research methods (to verify hypothesis,
modeling: hypothetical or real change various parameters
of media text). It is often used game tasks (simulation certain
media process - technological, economic, legal; theatricals
staging, etc.), cooperation in groups and group discussions,
attracting additional information material, experimentation.

In this methodology American media educators see not
only technological and material, but also moral problems.
They are concerned about such questions as: Can media
education be perceived as invasion of privacy of students?
Does media education reveal the hidden feelings of
students? Is it necessary to rely only on favorite students’
genres of media texts? How can media education change
consciousness of audience? etc..

For example, one of the American leaders of media
education Tayner K. suggests the following ways of using
audiovisual media in the classroom:

1. analysis of information (development of critical
thinking). Character of media texts analysis is
interdisciplinary and interactive;

2. students participate in the creation of educational
media products (making video). It allows to encourage
the selection of topics, content, the concept for the
future media text, practical ways of project realization;

3. evaluation: teachers and students jointly establish
estimates criteria. Individual works of students and
their activities in a group are evaluated;

4. Restructuring: flexible lesson plans, flexible individual
and group education [12].

Many educators and researchers believe that the most
effective methodological approaches in the framework of
media education are critical thinking approach and cultural
studies approach. These approaches should be based on
the key concepts of media education”. We should be based
on the ,key concepts of media education”. Masterman L.,
for example, defines 18 key concepts. However, there
are different views about number and content of media
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education key concept. Almost every media education
association, research school, state or public organization
try to use media education as a strategy to achieve
its own priorities, for example in the sphere of social
morality, television censorship, access to technical media,
public health or the protection from harmful information
influences [11, p. 231]. US Office of Education worked out
programs that promote the understanding of audience of
the psychological effects of advertising, style and content of
media texts, the ability to distinguish facts from fiction [10].

Teacher-researcher at Stanford Research Center Means B.
developed a methodological concept ,involving learning”.
Here are some of its characteristics [2]:

- students are involved in creative practical tasks;
- students participate in interactive learning;

- students cooperate;

«  students learn through study and search;

«  students responsible for their learning.

It is not an easy task, depending on how teachers and
students can afford to be involved. For example, n order to
analyze media texts, students should discuss

the interaction between the concepts category),
language, representation, technology, etc. Analysis of any of
these aspects reveal some meaning, but media literacy gives
the ability not only to decode text, but to solve complex
associations and symbols contained in media text. In the
process, the students search the sense through a deeper
analysis of the nuances and complexities of each of these
aspects and how they interact.

The American system of education has always based on
wide range of practical tasks and exercises. This technique
is called ,learning through projects” or ,project learning
courses”. As a rule, for realization of such projects students
work in groups. Tyner K. is convinced that media education
can be divided into two parts, similar reading (watching,
listening) and writing (creation, speaking). In media
education these two parts is often called analysis and
practice.[12].

In 1996, the American media educator Leveranz D.
systematized the requirements for knowledge and skills of
students in the process of media education in schools in the
various states in the USA. Here are the main ones [4]:

1. students should have access to printed, visual and
electronic media for various purposes;

2. students must know the terminology of media
education;

3. students should understand that all media texts
contain the ,messages”;

4. students must be able to decode and analyze (with
the help of so-called ,critical analysis”) media texts
in the historic, social and cultural context, and they
should understand the relationship between the au-
dience, the messages and the surrounding reality;

5. students should be able to create their own media
texts of various kinds, to discuss their own media proj-
ects, as well as media texts created by others.

Similar criterions of knowledge and skills of students in
the field of media we found in other ,standards” developed
by American educators. In various variants they include such

4

key aspects as ,access to the media’, ,media technology”,
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»analysis’, ,audience”, etc. [3,11,12].

American media educators pointed out that media educa-
tion is more effective if it includes the analysis of media texts
and their production. Students

learn the basic principles of audio recording, visual com-
position. Each lesson students create their own media text,
for example, anti-advertising, parody, school news release,
a short documentary film, etc [7, 8, 9].

One of the popular methods of work of American media
educators with Internet sources is a web quest. Web Quest is
an educational site, devoted to individual research work of
students (usually in groups) on a particular topic with hyper-
links to various Web pages. In the process of creative work
students receive no ,Ready to use” knowledge, simplified
and clichéd facts, but they are involved in research activity.
It is important that any web-quest should not be isolated
from the educational process [5].

However, despite the different views about the develop-
ment of media education, most American media educators
recognize the following key concepts of media education:

1. All media messages are constructed.

2. Every kind of media uses a creative language with its
own rules, characteristics which typify various forms,
genres and symbol systems of communication.

3. Different people experience the same media mes-
sage differently (the interpretative meaning-making
processes involved in message reception consists of
an interaction between the reader, the text and the
culture).

4. Media messages are produced within economic, so-
cial, political, historical and aesthetic contexts.

5. Media texts are the representation of the world (cre-
ate your own reality, but not reflect it objectively).

In addition to these concepts media educators give five
questions that can be asked about any media message:

a) Who created this message and why are they sending it?

b) What techniques are being used to attract my atten-
tion?

¢) What lifestyles, values and points of view are represen-
ted in the message?

d) How might different people understand this message
differently from me?

e) What is omitted from this message? [7, 13].

In the USA discipline Language Arts (literature) is often
base for the integration of media education. In addition to
traditional tasks as comparison literary source and its screen
version, the American teachers teach students to identify
the model of representation of certain groups of people in
various media texts (to recognize gender, ethnic, social ste-
reotypes), analyze print and video advertising, to identify
techniques that are used and their selection depending on
the target audience. The class discusses the legal and ethi-
cal aspects of the reality show, learn to interpret movies in
terms of social and moral attitudes, analyze media stereoty-
pes, political caricatures in newspapers and magazines, the
pre-election political advertising, news, popular songs and
TV shows [8].

Modern media education program includes a section
worldwide network. For example, for the development skills
of assessment of online resource, students should answer
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the following questions:

«  Who is the author of this site? (private person, state
organizations, companies, etc.);

- What was the purpose of its creation? (to explain, in-
form, persuade anything, and so on);

« Do the authors use the methods of persuasion, pro-
paganda?;

«  Are the facts presented on the site reliable? (if there is
bibliography, links to authoritative sources, scientific
studies, etc.) [2, 13].

Analysis of American studies and practical experience
of media educators shows that there are the following
methods of media education:

a) by sources of learning — verbal (lecture, story, discussion,
explanation), visual (demonstration and illustration of
media texts) and practical (making various kinds of practical
exercises on media material);

b) by levels of cognitive activity — explanatory and
illustrative (teacher gives specific information about media,
perception and learning this information by the audience),
reproduction (teacher develops and use a variety of exercises
and tasks on the media material), problem (problem
analysis of certain situations or media text, for example, for
developing critical thinking teacher uses partial search or
heuristic, research methods.

Analyses of scientific publications by American authors,
manuals, case plans, programs, practical conferences, leads
to the conclusion that teachers and educators apply to the
experience of foreign colleagues (especially Canada, Aus-
tralia and the UK). Thus, media educators are convinced
that media education is an essential part of socialization of
youth and it is considered as protective strategy from neg-
ative information influence. Media education in the USA is
integrated in different school subjects, more often in Lan-
guage Arts. Teachers use a lot of methods and techniques
for developing media literacy skills of students. The most
effective ways of media education are critical thinking and
production of media texts. So, in recent years, in the USA has
been an explosion of educational practices and curriculum
resource materials which contribute to integration of media
education in school disciplines.

The prospects for further development of this problem
are: detailed study of different methods and techniques,
development of media education centers and organizations
in the USA as the most effective way of protecting children
from media risks.
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.taros¢ w cyklu zycia. Spofeczne i zdrowotne oblicza pdznej dorostosci”
Wydawnictwo Naukowe ,Slask”, Katowice 2015

W tym roku na rynku wydawniczym pojawita sie intere-
sujgca publikacja Haliny Worach - Kardas ,Staros¢ w cyklu
zycia. Spoteczne i zdrowotne oblicza péznej dorostosci”. Au-
torka analizuje kwestie starosci i starzenia sie w wielu wy-
miarach. Struktura ksigzki jest $cisle powigzana z przedsta-
wionymi przez autorke celami publikacji. Publikacja skfada
sie z dziesieciu gtéwnych rozdziatéw, kazdy z nich stanowi
pewng catos¢ tematyczna. Rozdziat pierwszy zatytutowany
jest Starzenie sie i staros¢ w aspekcie indywidualnym i spotecz-
nym, wprowadza czytelnika w teoretyczny zakres zagadnien
zwigzanych ze staroscia. Autorka podejmuje zagadnienia
starosci wielowymiarowo, prezentuje badania i koncepcje
cyklu zycia w wymiarze biologicznym i spotecznym. Przybli-
za czytelnikowi strukture i stratyfikacje wedtug wieku wska-
zujac istotne znaczenie tej analizy dla planowania zaréwno
spotecznego jak i ekonomicznego. W rozdziale tym przed-
stawione sg takze réznorakie podejscia do kategorii wieku
i tak oto autorka wyrdznia wiek: kalendarzowy, fizjologiczny,
umystowy, ekonomiczny oraz spoteczny. W dalszej czesci
rozdziatu znajduje sie analiza teoretyczna petnionych rdl
spotecznych w kontekscie toku zycia. Autorka podkresla, iz
rozwazania nad wiekiem na poziomie jednostki, czyli indy-
widualnego zycia ludzkiego, pozwalajg planowa¢ dziatania
i oceniac posiadanga jeszcze perspektywe rozwojowa.

W rozdziale drugim Ewolucje i trwanie zycia ludzkiego au-
torka skupia sie na przedstawieniu przecietnego trwania
zycia ludzkiego w ujeciu historycznym. Wskaznik ten, jak
podkresla autorka najczesciej traktowany byt dotychczas
jako syntetyczna miara stanu zdrowia ludzkosci, a posrednio
jako miernik rozwoju spotecznego i cywilizacyjnego. Wsp6t-
czednie jednak parametr ten, nie tracgc waloru atrakcyjnosci
zdaniem autorki ukierunkowuje zdrowotne standardy cywi-
lizacyjne na jakosciowe a nie wytacznie kryteria ilosciowe.
Poprawa warunkéw bytowych spoteczenstwa wywiera tak-
ze pozytywny wpltyw na dtugos¢ zycia zaréwno kobiet jak
i mezczyzn oraz niewatpliwie na wydtuzanie sie fazy starosci
w zdrowiu i aktywnosci.

Kolejny rozdziat Przesztosc, terazniejszos¢, przysztos¢ jako
wymiary cyklu Zycia, zawiera przedstawiane przez autorke
rézne koncepcje ksztattowania sie osobowosci, poniewaz
zycie ludzkie dzielone jest na wiele faz i ujmowane w posta-
ci réoznych modeli rozwojowych ukazujacych dynamike rol
spotecznych w ujeciu czasowym i rozwojowym. W rozdzia-
le tym autorka poszukuje réwnowagi pomiedzy dtugosciag
zycia aktywnego i nieaktywnego z punktu widzenia zdol-
nosci systemu ubezpieczen spotecznych do finansowania
emerytur. Konczac rozwazania autorka zauwaza, iz zmiany
zwigzane ze starzeniem sie spoteczeristwa w makroskali
oraz wydtuzanie sie cyklu jednostkowego zycia ludzkiego
stanowig wazne wyzwanie dla polityki spotecznej, instytucji
$wiadczacych ustugi publiczne w tym pomocy spoteczne;j.

Czwarty rozdziat Biologiczny i spoteczny wymiar péZnej do-
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rosfosci to rozwazania na temat korelacji stanu zdrowia ludzi
starszych z sytuacja demograficzna. Prognozy demogra-
ficzne wskazujg, ze liczba i odsetek oséb w wieku starszym
beda systematycznie wzrasta¢, a diugie zycie stanowigce
niewatpliwie wartos¢ wiaze sie z wyzwaniami zdrowotny-
mi i ekonomicznymi, ktéorym musi sprosta¢ wspotczesne
spoteczenstwo. W rozdziale tym przedstawione sa takze
zmiany fizjologiczne uwarunkowane wiekiem oraz potrzeby
zdrowotne os6b w starszym wieku. Niezmiernie wazne jest
stwierdzenie autorki, iz czynny tryb zycia, state uczenie sie
i zdobywanie doswiadczenia intelektualnego moga popra-
wic funkcje umystowe i spowalniac ich stabniecie z wiekiem.
Konczac rozdziat autorka przedstawia determinanty stanu
zdrowia i dtugosci zycia opisanych w réznorodnych koncep-
cjach.

Nastepny rozdziat to Styl Zycia i wsparcie spoteczne. Styl zy-
Cia jest rozumiany jako catos¢ zachowan cztowieka, okresla-
jacych jego udziat w ksztattowaniu wtasnego bytu. Z punktu
widzenia autorki wraz ze wzrostem wyksztatcenia i poprawg
warunkéw bytowych zwieksza sie racjonalizacja zachowan
majacych wptyw na stan zdrowia. W rozdziale tym opisane
s takze zachowania antyzdrowotne w aspekcie stylu zycia
starszych kobiet i mezczyzn. Autorka wskazuje takze na nie-
watpliwie wazny element czyli podejscie holistyczne do zja-
wiska starzenia sie i starosci. Natomiast wsparcie spoteczne,
ktore autorka definiuje jako swoista wymiane, na réznych
etapach zycia cztowiek otrzymuje przede wszystkim od ro-
dziny. Takze poruszona przez autorke kwestia solidarnosci
miedzypokoleniowej, czyli wzajemnego wspierania sie po-
kolen ukazana jest w makro i mikro skali.

Kolejny szdsty rozdziat nosi tytut Praca zawodowa w sta-
rosci i na jej przedpolu. Efektem zmian demograficznych po-
legajacych na trwatym przeksztatcaniu sie struktury wieku
ludnosdci jest starzenie sie zasobéw pracy. Autorka wskazu-
je na przemiany na rynku pracy zwigzane z wydtuzaniem
sie zycia. Staros¢ nieaktywna, wedtug autorki, wydtuza sie
nie tylko ze wzgledu na wydtuzajace sie trwanie zycia, ale
takze ze wzgledu na to, ze wielu przedwczesnie zdezaktywi-
zowanych zawodowo szybciej przejmuje wzory zachowan
charakterystyczne dla ludzi starszych, co jest bardzo nega-
tywnym zjawiskiem. W tym kontekscie wydtuzajace sie zycie
moze oznacza¢ w przysztosci nizszy poziom materialnego
zabezpieczenia starosci. Autorka zauwaza takze potrzebe
dyskursu dotyczacego aktywizacji zawodowej oséb star-
szych. Przystosowania $rodowiska pracy do potrzeb oséb
starszych. Koriczac rozdziat autorka wskazuje szanse i barie-
ry zwigzane z wiekiem na rynku pracy.

Jakos¢ zycia w pdZnej dorostosci to kolejny, siédmy roz-
dziat recenzowanej publikacji. Mierzenie jakosci zycia zy-
skuje wedtug autorki szczegdlnie w odniesieniu do opieki
dtugoterminowej oséb chronicznie chorych. Obiektywnym
parametrem jakosci zycia jest dobre jakosciowo zycie, wolne
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od dysfunkgji i niepetnosprawnosci. A jakos¢ zycia w pode-
sztym wieku wigze sie z poziomem funkcjonowania w za-
kresie czynnosci osobistych dnia codziennego. Jakos¢ zycia
mozna rozpatrywac w wymiarze obiektywnym i subiektyw-
nym, a szczegdlne znaczenie przypisuje sie zdrowiu. Istotng
kwestig opisang przez autorka jest samoocena stanu zdro-
wia oraz czynniki, ktére ja warunkuja. Ogdlna samoocena
stanu zdrowia stanowi odbicie trzech wymiaréw zdrowia
jednostki: fizycznego, psychicznego i spotecznego.

Nastepny rozdziat to Aktywnosc i biernos¢ na przedpolu
starosci, w tym rozdziale autorka przedstawia wyniki ba-
dan nad skutkami bezrobocia. Konsekwencje pozostawania
bez pracy nie sa jednakowe dla wszystkich i zalezag miedzy
innymi od wieku, etapu zycia zawodowego i rodzinnego.
Zdaniem autorki w starszym wieku produkcyjnym prze-
dtuzajace sie bezrobocie moze oznacza¢ zakoriczenie zycia
zawodowego i przedwczesne wyjscie z rynku pracy, a to
w konsekwencji oznacza zmniejszenie przysztych swiadczen
emerytalnych oraz pogorszenie stanu zdrowia. W rozdziale
tym autorka analizuje takze strategie zarzadzania wiekiem,
czyli uwzglednienie w zarzadzaniu zasobami ludzkimi ta-
kich rozwigzan, ktére czynia miejsce pracy przyjaznym pra-
cownikom dojrzatym, a z drugiej strony pozwalaja wykorzy-
stac potencjat starszych pracownikéw.

Dziewiaty rozdziat Wiek pdzny jako kapitat indywidualny
i spoteczny. Niewatpliwie starzenie sie populacji stanowi jed-
no z najwazniejszych wspodtczesnych wyzwan spoteczno -
ekonomicznych. Autorka stusznie podkresla, iz jakos¢ zycia
w po6znej dorostosci jest konsekwencjg wczesniejszego sty-
lu i warunkéw zycia. Aktywne starzenie sie stanowi wazna,
wiodacg koncepcje zakresie gerontologii i polityki spotecz-
nej. Autorka prezentuje koncepcje przedstawiong w Active
Ageing Index 2012, wedtug, ktérej potencjat starzejacej sie
generacji moze by¢ realizowany w trzech gtéwnych obsza-
rach, a s nimi: aktywnos¢ zawodowa, czynny udziat w zuciu
spotecznym oraz catosciowe podejscie do zycia jako etapu
zycia. Kolejnym zagadnieniem przedstawionym w tym roz-
dziale s3 stereotypy i nastawienie wobec ludzi starych.

Ostatni dziesiaty rozdziat ksiazki zatytutowany jest Po-
szukiwanie recepty na pomysing, godnq staros¢. W rozdziale
tym siny nacisk autorka kfadzie na kategorie zdrowia, kto-
re najbardziej determinuje jakos¢ starzenia sig, a co za tym
idzie subiektywne odczucia tej fazy zycia. Nie mozna pomi-
nac silnej zaleznosci sytuacji zdrowotnej starszej osoby od
otrzymywanego wsparcia emocjonalnego, socjalnego oraz
ekonomicznego. Autorka wskazuje takze zbyt stabe propa-
gowanie pozytywnych aspektow starosci, w zamian tego
rozpowszechnianie nurtu antiaging, ktéry gtosi kult mtodo-
$ci za sprawa farmakologii i zabiegdéw chirurgii estetyczne;.
Stan zdrowia zmienia sie recesywnie wraz z uptywem czasu
jednak aktywne starzenie sie jest procesem, ktéry niewatpli-
wie tworzy szanse na poprawe jakosci zycia w okresie sta-
rosci.

Konkludujac, Halina Worach - Kardas w swojej ksigzce
dokonata bardzo szerokiej analizy starosci i starzenia sie,
sugeruje czytelnikowi, aby problem ten byt rozpatrywany
w catej ztozonosci oraz w powigzaniu z innymi problemami
spotecznymi. Po lekturze ksigzki mozna odnies$¢ wrazenie, iz
autorce udato sie ,odczarowac” stereotyp postrzegania sta-
rosci jako okresu zycia, w ktérym na plan pierwszy wysuwaja
sie przede wszystkim deficyty charakterystyczne dla péznej
dorostosci. Wiele razy autorka podkresla idee aktywnego
stylu zycia, mozliwosci rozwoju, utrzymywanie kontaktow
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spotecznych oraz potrzebe holistycznego podejscia do tego
etapu zycia. Recenzowana ksigzka wnosi niewatpliwie nowa
jakos$¢ w postrzeganie jesieni zycia. Jakos¢ starzenia sie za-
lezy przede wszystkim od nas samych, a prace nad dobra
staroscig nalezy zacza¢ juz w mtodosci. Publikacja ta jest
kierowana do os6b interesujacych sie problematyka aktyw-
nego starzenia sie, wsparcia spotecznego oraz profilaktyka
i promocja zdrowia.



